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Bangladesh Bureau of Educational Information and Statistics (BANBEIS)
Secondary and Higher Education Division
Ministry of Education
1 Zahir Raihan Road, Polashi-Nilkhet, Dhaka -1205, Bangladesh

Dear Sir,

Greetings from CAMPE.

In response to the agreement dated 20 May 2021, we are pleased to submit the report (draft in progress)
of the consulting services for Explore challenges associated with the Metadata for Global Citizenship
Education and ways to address those challenges (Assignment -3) for your kind consideration.

We have carried out some literature review, one stakeholder's consultation, developed the guiding
guestions and instruments for Key Informant Interview, Focus Group Discussion, and structured questions
for teachers and students. The Kll and FGD are in progress. The COVID-19 Pandemic has affected the data
collection process, and we expect to complete the fieldwork immediately after the lockdown.

This report shows the state of SDG 4.7 in terms of data availability, understanding, demand and supply-
side issues, including quality assurance and recommendations. The study recommends that policy literacy
and directives, along with substantial school level activities, are critical for improving the state of
education in civic knowledge, engagement and attitude of the youths and other stakeholders towards
youths.

Substantial policy reform and investment are required to understand the concept, measurement tools,
metadata process, and data management and dissemination.

If you have any questions/clarification, please let us know.
Thanking you and looking forward to your continued guidance and cooperation.

Yours sincerely,

K. M. Enamul Hoque

Team Leader of the Study
&

Deputy Director, CAMPE
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Preface

Conducting educational research is one of the core responsibilities of the Bangladesh Bureau of
Educational Information and Statistics (BANBEIS). Every year, it commissioned a 3-5 small scale study to
look into particular issues in status, trends, key challenges, and recommended way forward. The major
focus of these studies was to strengthen secondary education in Bangladesh towards achieving the
national goals and the SDG4.

The study on Explore challenges associated with the Metadata for Global Citizenship Education and ways
to address those challenges tried to explore the current situation of Metadata for SDG4.7 and how
BANBEIS could provide adequate data to the SDG Dashboard for facilitating the informed decision-making
process. It emphasises the status of 15 years old youths in acquiring knowledge and skills in Education for
Sustainable Development (ESD) and Global Citizenship Education (GCED), health awareness and
understanding of human rights.

Qualitative and quantitative methods were followed for data collection, analysis, and synthesis. Desktop
review and NVIVO were used for the qualitative report, and KoboToolkit was used for online data
collection and analysis. In some cases, MS Excel was used too.

The KIl and FGD have provided the demand-side issues, including the data need, conceptual clarity and
data management. They emphasized advancing policy support, transforming learning environments
(including curriculum, teachers’ education and student assessment), and building the capacity of
educators, data providers, and users. There is an increased need for empowering and mobilizing youths,
accelerating local-level actions, enhancing partnerships, and improving data management and literacy.
Improving the state of SDG 4.7 sustain and formula based financing is critical.

This report can be used as a basis for educational planning and future investment by the government
NGOs, private sectors, and the development partners in Bangladesh. We would like to express my
gratitude to the concerned officers and staff of BANBEIS who have contributed to preparing the report.

We would like to acknowledge the contribution of the Ministry of Education, particular SHED, TMED,
DSHE, and other relevant agencies, including A2i, BBS, NCTB, NAEM, BEDU, Education Board, IER, ISRT,
UNESCO, UNICEF, and civil society organizations who have contributed in a different form to accomplish
this study. Special thanks to the respondent youths and educational institutions who have volunteered to
respond to the survey. Despite the mobility challenges and school closure during the pandemic, CAMPE
and the research team member and downstream partner organizations have done excellent work.

This study was carried out under the regular Research Fund of BANBEIS. Thanks to the Ministry of Finance
for allocating resources for this purpose. BANBEIS Team engaged with this initiative, including the
Director, Chief of Statistics, Specialist (Statistics), Statistical Officer, Specialist (Documentation), and
Research officers.

Despite the best efforts, inadvertent error may have crept into the report. Any pragmatic suggestion or
corrections will be highly appreciated, and necessary measures will be taken to prepare the next edition.

Habibur Rahman
Director General, BANBEIS

Vi



viii



Acknowledgement

We are pleased to acknowledge BANBEIS for providing us with the space to engage in such an innovative
study to review the system and demand-side issues around SDG 4.7 along with other relevant targets and
indicators on Global Citizenship Education and Education for Sustainable Development.

We are thankful to the honourable Secretary Secondary and Higher Education Division of the Ministry of
Education and the Secretary Technical and Madrasah Education Division of the Ministry of Education.
Their guidance and advice provided us insights into aligning the issues with the national level priority
agenda.

Without the participation of the students and teachers, it would not be possible to understand the
diversity among the youth and link the grassroots level issues with the policy environment. We are grateful
to all the respondents of the KlI, FGD and Stakeholders consultation. Their support enriches us in different
dimensions, including a deeper understanding of the national context, policy implications, and way
forward.

The Director General of BANBEIS has provided some important guidelines for conducting the study. Md.
Kayser Rahman, Director, Sheikh Mohammed Alamgir, Chief Statistics, S.M. Kamrul Hasan Khan, Specialist
(Statistics), Mohammad Fokrul Hassan, Statistical Officer, Kazi Eleas Uddin Ahmed, Specialist
(Documentation), Md. Rakiful Alam, Research officer, Md. Moniruzzaman, Research officer, other
concerned officials and staff of BANBEIS and the research committee have extended support from time
to time. We are pleased to acknowledge their support.

Our efforts will be meaningful if this report could help address some of the issues of youth in adversity to
gain knowledge on ESD and GCED and contribute to initiating change in their lives.

Sincerely,

Study Team






A2i

ADB
BANBEIS
BBS
BEDU
BNFE
CAMPE
COVID-19
DQF
DME
DMF
DSHE
DTE

DoY

ESD

EU

FCO
GECD
GAML
GAC

ILO
MoE
MoPME
NAEM
NSDES & AP
NIF
NCTB
NSDA
NGO
INGO
ODK
OHCHR
SDG
SHED
TMED
TAG
UNESCO
uls
UNDP
UNICEF
UN Women
WB

Acronyms

: Access to Information Programme

: Asian Development Bank

: Bangladesh Bureau of Educational Information & Statistics

: Bangladesh Bureau of Statistics

: Bangladesh Examination Development Unit

: Bureau of Non-formal Education

: Campaign for Popular Education

: Coronavirus Disease

: Data Quality Assessment Framework

: Directorate of Madrasah Education

: Data Mapping Framework

: Directorate of Secondary and Higher Education

: Directorate of Technical Education

: Directorate of Youth

: Education for Sustainable Development

: European Union

: Foreign Commonwealth Office, the Government of United Kingdom (former DFID)
: Global Citizenship Education

: Global Alliance to Monitor Learning

: Global Affairs Canada

: International Labour Organisation

: Ministry of Education

: Ministry of Primary and Mass Education

: National Academy for Educational Management

: National Strategy for the Development of Education Statistics and Action Plan
: National Indicators Framework

: National Curriculum and Textbook Board

: National Skills Development Authority

: Non-Government Organisation

: International Non-Government Organisation

: Open Data Kit

: Office of the United Nations High Commissioner for Human Rights
: Sustainable Development Goals

: Secondary and Higher Education Division

: Technical and Madrasah Education Division

: Technical Advisory Group of the UIS

: United Nations Educational, Scientific and Cultural Organization
: UNESCO Institution for Statistics

: United Nations Development Programme

: United Nations Children’s Fund

: United Nations Entity for Gender Equality and the Empowerment of Women
: World Bank

Xi



Xii



Executive Summary

As a signatory to the Sustainable Development Goals, Bangladesh is committed to quality and inclusive
education that guarantees all learners acquire the knowledge and skills needed to promote sustainable
development. The SDGs include education for sustainable development and sustainable lifestyles, human
rights, gender equality, promotion of a culture of peace and non-violence, global citizenship and
appreciation of cultural diversity and culture's contribution to sustainable development by 2030. There
are three key elements in the target: GCED and ESD, life skills-based HIV and sexuality education, and
Human Rights Education, among others, focused on provision, cognitive knowledge, and social skills.

Sustainable development goal 4 emphasises ensuring primary and secondary education, pre-primary,
technical and vocational education, non-formal education, gender equality and literacy, and global
citizenship education. Data management and evidence-based policy decision are critical challenges for
SDG 4.7: by 2030, ensure all learners acquire knowledge and skills needed to promote sustainable
development, including, among others, through education for sustainable development and sustainable
lifestyles, human rights, gender equality, promotion of a culture of peace and non-violence, global
citizenship, and appreciation of cultural diversity and of culture's contribution to sustainable
development. These are embedded in SDG 4.7, 4.7.1, 4.7.2, 4.7.3, 12.8.1, 13.3.1. This study intends to
document current data management practice for GECD and ESD and other indicators in terms of metadata
and additional indicators as adopted in Bangladesh and look to explore opportunities to facilitate the
metadata process in Bangladesh compared to good international practices.

The study's primary objective is to explore the current situation of Metadata for SDG4.7 focused on global
citizenship education and education for sustainable development and how BANBEIS provides adequate
data to the SDG Dashboard to facilitate the informed decision-making process. The specific objectives of
the study are to (i) identify vital sources of data for global citizenship education and education for
sustainable development; (ii) identify key obstacles faced by the data providers for timely and adequate
data with quality; (iii) to Collect stakeholders' perspectives on the challenges and how those could be
addressed, and (iv) identify key steps to be taken by the government and other relevant agencies to
overcome the challenges.

Both qualitative and quantitative methods were followed for data collection analysis and synthesis, as
detailed in the methodology section.

This study emphasises exploring the data management for SDG 4.7, considering five priority areas and the
data management flow Chart. It provides a visual presentation of the data source [key providers],
intermediary institutions at the Upazila, district and divisional level, National level institution, and inter-
institution linkage. The plan has considered five priority areas for each of the thematic areas as follows:

e Priority area 1- advancing policy [Eight Themes (cultural diversity and tolerance, gender equality,
human rights, peace and non-violence, climate change, environmental sustainability, human
survival and wellbeing, and sustainable consumption and production) and two levels (national &
sub-national)]

e Priority area 2 -transforming learning environments (including curriculum, teachers' education
and student assessment)

e Priority area 3 - building capacity of educators

xiii



Priority area 4 - empowering and mobilising youths
Priority area 5 - accelerating local level actions and enhancing partnerships
Priority area 5 - Improving data management and data literacy

It has also emphasised on

Education for Sustainable Development (ESD): Empowering learners to take informed
decisions and responsible actions for environmental integrity, economic viability and just
society for present and future generations while respecting cultural diversity;

Global Citizenship Education (GCED): Nurturing respect for all, building a sense of belonging
to common humanity and helping learners become responsible and active global citizens.
GCED aims to empower learners to assume active roles to face and resolve global challenges
and become proactive contributors to a more peaceful, tolerant, inclusive and secure world.
Life skill-based HIV and sexuality education: Understanding of body, personal hygiene,
facilitate the transition to youthhood and SRHR;

Human Rights Education: Human rights education in primary and secondary schools, Human
rights education for higher education, Human rights training programmes for teachers and
educators, civil servants, law enforcement officials and military personnel; and Promoting
human rights training for media professionals and journalists

Reflection on quantity and quality of country actions and commitment to mainstreaming
human rights education - [Ensure that all learners acquire the knowledge and skills needed to
promote sustainable development, including, among others, through education for
sustainable development and sustainable lifestyles, human rights, gender equality, promotion
of a culture of peace and non-violence, global citizenship and appreciation of cultural diversity
and of culture's contribution to sustainable development]

The study has also tried to identify the key bottlenecks identified by the stakeholders and provide
alternative solutions to facilitate the process for SDG 4.7 linking with Metadata guidelines.
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Chapter 1: Introduction






1. Introduction and Background

1.1.Introduction

As a signatory to the Sustainable Development Goals, Bangladesh is committed to quality and inclusive
education for all. It ensures that all learners acquire the knowledge and skills needed to promote
education for sustainable development and sustainable lifestyles, human rights, gender equality,
promotion of a culture of peace and non-violence, and global citizenship. It also appreciates cultural
diversity and culture's contribution to sustainable development by 2030. There are three key elements in
the target: GCED and ESD, life skills-based HIV and sexuality education, and Human Rights Education,
among others, focused on provision, cognitive knowledge, and social skills.

Globally, poverty, conflict and emergencies result in many out of school children and youths. Children and
youth from the poorest households are four times more likely to be out of school than those of the
wealthiest households (UNDP, 2020).! However, since 2000, there has been enormous progress in
providing primary education to all children worldwide: the total enrolment rate in developing regions has
reached 91%. By measures in any school, that's a good grade looking forward to getting an even better
grade for all kids and achieving the goal of universal primary and secondary education, affordable
vocational training, access to higher education and more.

Data management and evidence-based policy decision is a crucial challenge for the SDG 4.7: by 2030,
ensure all learners acquire knowledge and skills needed to promote sustainable development, including,
among others, through education for sustainable development and sustainable lifestyles, human rights,
gender equality, promotion of a culture of peace and non-violence, global citizenship, and appreciation of
cultural diversity and of culture's contribution to sustainable development. It is also interconnected to
SDG 4.7, 4.7.1, 4.7.2, 4.7.3, 12.8.1, 13.3.1. This study intends to document current data management
practice for GECD and ESD and other indicators in terms of metadata and additional indicators as adopted
in Bangladesh and look to explore opportunities to facilitate the metadata process in Bangladesh
compared to international good practices.

1.2. Metadata and NIF

The Metadata for SDGs is a systemic approach to facilitate data management and improve the evidence-
based decision-making process. Metadata is the data, or information, about the data (formally known
about catalogue) — delivery of date by the date creator/owner, facilitating remote access, emphasising
stakeholders need and enough information form making an impact. It tried to respond to the following
questions:

1 UNDP 2020. Retrieved from https://www.undp.org/sustainable-development-goals#quality-education
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Figure 1: Key Questions for the Metadata
Wh ecreated the data?
O emanages the data?
Wh eis the study area?
ere ecan I access the data?
Wh t ejs the data content?
a esource data was used?
H eswas the data created?
OW eis the data distributed?
Wh eis the time period of the content?
e n ewas the data created?
Wh ewas the data created?
y eare there missing values?

Other ways to deal with the metadata could be visualise based on the inter-related and systematic
approach as follows:

Figure 2: the interconnectedness of the questions for Metadata




1.3. Key terminology and Definitions

In many countries, certain industries consistently hire workers from other countries because local
graduates are perceived as lacking the technical skills required for the job. Employer satisfaction
surveys or skills gap surveys may also reveal problems at a more basic level, such as insufficient
abilities to communicate and collaborate. Education planners can use these data to reconsider the
content of subjects being taught in school as well as their overall pedagogical approaches. SDG 4.7
envisioned that By 2030, ensure that all learners acquire the knowledge and skills needed to promote
sustainable development, including, among others, through education for sustainable development
and sustainable lifestyles, human rights, gender equality, promotion of a culture of peace and non-
violence, global citizenship and appreciation of cultural diversity and of culture’s contribution to
sustainable development.

The key terminology used in this document has focused on the following issues, among others.

1.3.1. Education for Sustainable Development
Empowering learners to take informed decisions and responsible actions for environmental
integrity, economic viability and a just society for present and future generations while respecting
cultural diversity;

1.3.2. Global Citizenship Education
Nurturing respect for all, building a sense of belonging to common humanity and helping learners
become responsible and active global citizens. GCED aims to empower learners to assume active
roles in facing and resolving global challenges and becoming proactive contributors to a more
peaceful, tolerant, inclusive and secure world.

1.3.3. Life skills-based HIV and sexuality Education

Understanding body, and personal hygiene, facilitate the transition to youthhood and SRHR and
other diseases, including COVID-19.

1.3.4. Human Rights Education
Human rights education in primary and secondary schools, Human rights education for higher
education, Human rights training programmes for teachers and educators, civil servants, law
enforcement officials and military personnel; and Promoting human rights training for media
professionals and journalists

1.3.5. Proficiency in the knowledge of environmental science and geoscience

Students’ attitudes toward the environment and the contribution of schools and communities to
environmentally conscious upbringing.



1.4. Background

Bangladesh made significant progress in education over the past few decades. The Sustainable
Development Goals emphasise a whole society approach to development focused on 17 interconnected
development goals to be achieved by 2030 to transform our world. These goals integrate through the vital
framework of 5Ps: people, planet, property, peace, and partnership.

Bangladesh made significant progress in education over the last few decades. The constitution of
Bangladesh has recognised education as a state principle. It is committed to establishing a uniform, mass-
oriented, universal education system and extending free and compulsory education to all children to such
a stage as the law determines. Bangladesh ranked 133 among 189 countries in the 2020 human
development index, according to a report by the United Nations Development Programme (UNDP).
Bangladesh's HDI was 0.632, with 72.6 years of life expectancy at birth, 11.6 years of expected schooling,
and 4,976 PPP dollars GNI per capita (UNDP, 2020).2 Bangladesh is among the world's five fastest-growing
economies, despite insufficient private sector investment, with a 7.3% GDP growth projection in the
FY2019.3 Bangladesh is one of the most highly populous countries globally and a member of the E-9
countries.

Equitable youth development focused on the youth in adversity is critical for realising the youth's potential
in adversity. Every year, around 2.1 million youth enter the job market and seek employment
opportunities in Bangladesh. However, only 1.3 million youth are securing jobs each year, and the
remaining 0.8 million youth are joining the pool of the unemployed population (Financial Express, 26
February 2019).* The Eighth Five-Year Plan FY2021-FY2025 emphasises expanding the human capital base
to respond to the anticipated labour market needs generated by a growing and changing economy. The
national education policy, national skills development policy and the national youth development policy
provide an overarching policy environment for youth development and facilitate a smooth transition from
school to work.

Youth adversity in the context of Bangladesh is deep-rooted in exclusion. The primary dimensions of
exclusion in Bangladesh are (i) socio-cultural, (ii) economic, (iii) political, and (iv) geographic, which are
overlapping and interrelated.> Some examples of adversity include poverty, young women and girls,
madrasa students, sex workers, homeless or displaced, single mothers, single female heads of households,
ethnic minorities, domestic workers, LGBT, and persons with disabilities.

2 Human Development Report 2020. The Next Frontier: Human Development and the Anthropocene. Briefing note
for countries on the 2020 Human Development Report, Bangladesh, Retrieved from
http://hdr.undp.org/sites/all/themes/hdr_theme/country-notes/BGD.pdf

3 World Bank: Bangladesh among world’s five fastest-growing countries. Dhaka Tribune, 04 April 2019. Retrieved
form https://www.dhakatribune.com/bangladesh/development/2019/04/04/wb-projects-7-3-gdp-growth-for-
bangladesh-for-fy2019

4 Preparing young people for the job market. The financial Express dated 01 March 2019. Retrieved from
https://thefinancialexpress.com.bd/views/preparing-young-people-for-the-job-market-1551195636

5 Hoque, K. M. E. 2020. Youth in Adversity: TVET and Skills for Realizing Potentials. BADED, IER, University of Dhaka
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The socio-cultural factors include youths as inferior and deserving of lower dignity and respect. They are
subject to heavy restrictions in societal roles, choices, and freedoms and lack legitimacy or
acknowledgement from mainstream society. There are cultural barriers to participating in everyday
relationships. They have limited or no community support to participate in the decision-making process.
They are subject to stigma, taboo, harmful stereotypes, and ostracisation. Besides, they often face
harmful myths about inherent traits or historical standing (Synargos, CAMPE, 2020).°

The core economic factor for youth in adversity is the systemic lack of opportunity to prepare for the
workforce or livelihood. They lack access to resources and life's necessities such as healthcare, housing,
nutrition, clean water, and financial services, amongst other needs.

There are explicit barriers to entering and advancing the workforce or income generation activities with
harmful business practices and career development biases. They have limited access to income and
savings, leading to explicit or implicit barriers to assets and asset building. Youths in Bangladesh often
receive little to no influence in resource distribution decisions, whether in family, community, country or
society and often face economic ceilings based on group identity.

Regarding political factors, the youths' lives and livelihood include denial of rights or freedoms granted to
other citizens or humans and are subject to delays in judiciary processes. There is precedence for lack of
protection from harmful or unjust treatment by others. There is historical and ongoing exclusion from
democratic representation and a lack of voice in political processes on national, regional, or local levels.
In addition, informal justice systems may or may not be in harmony with human rights conventions or
national practices in many remote and excluded locations.

Due to the COVID-19 pandemic, all education institutions have closed since 18 March 2020. About 40.0
million learners face trauma and lack systematic learning continuity through regular schooling and
distance education (MoPME, 2020).” The government has initiated four distance learning modalities,
including Television, Internet, Mobile phone, and Community Radio. However, access to Television and
the internet is quite limited as only 56% and 17% of households have access to those devices. Although
about 96% of households have access to a mobile phone, most of them are fetcher phones, particularly
from rural and low-income families (CAMPE, 2020).2

Thus, it is critical to look into the school education system and how the youths are empowered by gaining
knowledge and lifeskills, upholding high moral integrity and enhancing human capability. Ensuring all girls
and boys complete free, equitable and quality primary and secondary education leading to relevant and
effective learning outcomes, refers to the state obligation to provide 12 years of publicly funded basic
education. As an integral part of the basic education, a systematic effort on GCED and ESD, life skills-based
HIV and sexuality education, and Human Rights Education are critical for national development, and global
comparability through school education is essential for SDG 4.7. Bangladesh has a unique system with a
high level of reliance on government-supported low-cost schools by non-state actors.

6 Synargos, CAMPE, 2020. Youth in adversity

7 MoE. MoPME (2020). COVID-19 recovery and response Plan, Education Sector, Retrieved from
https://mopme.portal.gov.bd/sites/default/files/files/mopme.portal.gov.bd/news/190fc65f b550 4b74 9d62 43
03edf9c056/COVID%2019%20Response%20and%20Recovery%20Plan Govt.pdf

8 CAMPE, 2020. Education Response to COVID-19 Pandemic, Rapid Response Survey by CAMPE, Bangladesh.
Retrieved from https://www.campebd.org/page/Generic/0/38/59
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Indicators for Target 4.7: Measurement of success

Target 4.7 under the SDG4 aims to ensure sustainable knowledge and skills and to re-orient learners'
dispositions towards living more sustainably through ESD and GCED. It has one global and four thematic
indicators used for benchmarking its progress.

Figure 3: Thematic Indicators of SDG

Global Indicator 4.7.1: Extent to which (i) global citizenship education and (ii) education for sustainable
development, including gender equality and human rights, are mainstreamed at all levels in: (a) national
education policies (b) curricula (c) teacher education and (d) student assessments.

Thematic Indicator 4.7.2: Percentage of schools that provide life skills-based HIV and sexuality Education

Thematic Indicator 4.7.3: Extent to which the framework on the World Programme on Human Rights
Education is implemented nationally (as per the UNGA Resolution 59/113)

Thematic Indicator 4.7.4: Percentage of students by age group (or education level) showing adequate
understanding of issues relating to global citizenship and sustainability

Thematic Indicator 4.7.5: Percentage of 15-year old students showing proficiency in knowledge of
environmental science and geoscience

Source: UNESCO 2015

The SDG 4.7.1 measures progress on specific provisions and knowledge enhancement. In terms of
condition, it is critical to ensure that the extent to which countries mainstream global citizenship
education (GCED) and education for sustainable development (ESD), including climate change education,
human rights and gender equality, in their education systems, specifically in policies, curricula, teacher
education and student assessment (UIS-GAML, 2018).°

UNESCO has taken the initiative to implement sustainable development as a core program to facilitate
the youth development process. The critical framework for ESD implementation is as follows:

% UIS-GAML (2018). Metadata for the global and thematic indicators for the follow-up and review of SDG 4 and
Education 2030. Retrieved from http://uis.unesco.org/sites/default/files/documents/metadata-global-thematic-
indicators-sdg4-education2030-2017-en 1.pdf
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Figure 4: ESD Implementation priorities of UNESCO

Implementation
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7 Monitor progress on ESD and country
initiative on ESDfor2030

Source: UNESCO, 2021

UNESCO also emphasises introducing the policy toolbox for Capacity development to provide extended
service to the policymaker, implementer, and users of the Metadata and the policy directives to better

understand the policy, data, and decisions. The critical process of such a policy toolbox for capacity
development is as follows:

Figure 5: Policy Toolbox and Capacity Development

Policy Toolbox and Capacity Development

Terms of Reference
Required Competencies
Competency Assessment
Development of Training material and guideline
Conducting training
Feedback



In terms of measuring progress in terms of knowledge, include (i) percentage of students by age group (or
education level) showing adequate understanding of issues relating to global citizenship and
sustainability; and (ii) percentage of 15-year-old students showing proficiency in knowledge of
environmental science and geoscience. Besides, it is necessary to measure the quantity and quality of
country inputs and whether the quality of GCED and ESD provisions are adequate to fulfil their
transformational potential. The indicator is intended to go beyond the level of 'existence' or 'mentioning'
of GCED and ESD in policy, curricula, teacher education and student assessment.

The Education for Sustainable Development (ESD) empowers learners to make informed decisions and
responsible actions for environmental integrity, economic viability and just society for present and future
generations while respecting cultural diversity. It is about lifelong learning and is an integral part of quality
education.

While Global Citizenship Education (GCED) refers to nurturing respect for all, building a sense of belonging
to common humanity and helping learners become responsible and active global citizens. GCED aims to
empower learners to assume active roles to face and resolve global challenges and become proactive
contributors to a more peaceful, tolerant, inclusive and secure world (ibid).

This indicator provides essential information on the level of national commitment towards attaining this
target (for example, whether the political will, decisions and resources available lead to concrete policies,
curricula and assessment). Also, reflect on whether the programmes' quality can predict the likelihood of
achieving the desired student outcomes.

This indicator was developed based on an evaluation of reports submitted by countries to UNESCO as part
of the monitoring process for the 1974 Recommendation concerning education for international
understanding, cooperation and peace education relating to human rights and fundamental freedoms that
occurs every four years (UNESCO, 2016).1° These reports describe how countries mainstream global
citizenship education and education for sustainable development in their education policies and systems.
Thus, following the vital questionnaire on the 1974 recommendation is critical.

The key objective of SDG 4.7.2 is to measure the percentage of schools providing life skills-based HIV and
sexuality education within the formal curriculum or as part of extra-curricular activities. The primary
purpose of the indicator is to assess progress toward the implementation of life skills-based HIV and
sexuality education in all schools. This indicator tracks the proportion of schools that provide life skills-
based HIV and sexuality education within the formal curriculum or as part of extra-curricular activities.
This indicator reflects curriculum delivery in support of national HIV prevention programmes. In
calculating the progress, it is critical to assess the number of schools at each level of education providing
life skills-based HIV and sexuality education is expressed as a percentage of all schools at the given level
of education (ibid).

The key objective of SDG 4.7.3 is to assess the extent to which countries have implemented the World
Programme on Human Rights Education and, specifically, the 5-year action plans for each phase of its

10 UNESCO (2016). UNESCO 1974 Recommendation used to measure progress towards education target 4.7.
Retrieved form http://www.unesco.org/new/en/media-services/single-
view/news/unesco 1974 recommendation used to measure progress towards/
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implementation (ibid). The action plan for the period 2015-2019 focuses on (i) consolidating actions in the
previous two stages: human rights education in primary and secondary schools (2005-2009); and human
rights education for higher education and human rights training programmes for teachers and educators,
civil servants, law enforcement officials and military personnel (2010-2014); and (ii) promoting human
rights training for media professionals and journalists. It seeks to measure the quantity and quality of a
country's actions and commitment to mainstreaming human rights education.

The primary purpose of the indicator is to measure the government's commitment to ensuring that
learners at all levels of education have the opportunity to gain the required knowledge and skills in the
area of human rights to promote sustainable development.

There are specific measurement tools to assess the SDG 4.7.1 and 4.7.2, but the calculation method for
SDG 4.7.3 is yet to be defined by the Technical Advisory Group (TAG) (ibid). Thus, a specific measurement
for the first two components is a critical use of the systematic process suggested by the TAG and further
elaborated in the Metadata for the global and thematic indicators for the follow-up and review of SDG 4
and Education 2030 by the Global Alliance to Monitor Learning (GAML) of the UNESCO Institution for
Statistics (UIS) in 2018. SDG 4.7 cannot be seen in isolation; it closely links with SDG 4.7.1, 4.7.2, 4.7.3,
12.8.1, and 13.3.1.

For follow-up and review of SDG 4 and Education 2030, the Global Alliance to Monitor Learning (GAML)
of the UNESCO Institute of Statistics adopted a set of standardised questionnaires to calculate the
progress from the progress review questionnaire of UNESCO 1974 recommendations using a Min-Max
procedure as follows:

Zij = (= min(x;)) x 100
max(x) - min{x)

Where

e Zij = standardised score for question i for country j

e xij = actual score for question i for country j

e min(xi) = minimum score for question i reported by any country
e max(xi) = maximum score for question i reported by any country

The measurement tool is as follows:

PSHIV, = SHIV,
Sn

Where:

e PSHIVn = percentage of schools at level n of education providing life skills-based HIV and sexuality
education
e SHIVn = schools at level n of education providing life skills-based HIV and sexuality education

Sn = total number of schools at level n of education



1.5. Bangladesh context of Metadata for SDG 4.7

Policymakers and stakeholders need to look into linking ESD and GCED with other sustainable
development goals for a deeper understanding of the country's context. In doing so, knowledge of the
interconnectedness of SDG 5, 8, 10, 12, 16 and 17 with ESD and GCED is critical. These explain the issues
on gender, decent work, addressing inequalities, sustainable production and consumption, peace, justice,
strong institutions and finance, technology, capacity-building, and systemic issues. It is also critical to look
into the policy and institutional coherence, multi-stakeholder partnerships, data, monitoring, and
accountability.

The government has developed an SDG4 Strategic Framework for Bangladesh, Education Sector Plan for
Bangladesh and an Action Plan for Technical and Vocational Education and Training. Besides facilitating
informed and data-driven policy decisions, a National Indicator Framework for SDG 4 was developed in
2019. Proper implementation of these strategic decisions needs further systematic effort and adequate
financing. BANBIES, under its research initiative, has the opportunity to have a deeper understanding of
some of the issues and carry out some background work to provide more relevant data to analyse the
context and facilitate the decision-making process.

Data availability for SDG4 Bangladesh has given a strategic effort to ensure data is available for national
and global reporting. According to the data mapping exercise, there are robust data available for only one
target, while partial data is available for seven indicators, and data is not available for three indicators, as
summarised below:

Table 1: Data Availability of SDG4

Goals Readily Available Partially Available Not Available
SDG4 01 07 03
(4.2.2) (4.1.1,43.1,44.1, (4.2.1,4.6.1.4.7.1)

45.1,4.a.1,4.b.1,
4.c.1)

Source: BANBEIS 2017

To support the data availability, the Government of Bangladesh has developed a Monitoring and
Evaluation Framework (M&E) and carried out a Data Gap Analysis coordinated by the Ministry of Planning.
Besides, an SDG Cell was established at the prime minister's office under the Chief Coordinator's
leadership. Each government ministry and important agency has nominated one Focal Person. The SDG
Tracker for SDGs monitoring, National Voluntary Report 2017 & 2019, SDG Implementation Report (SIR),
and coordination with SAARC, TCG, E9 and other international forums are examples of a state initiative to
foster the SDG implementation. BANBEIS, as the national statistical institute for education, developed an
SDG4 Strategic Framework, National Strategy for the Development of Education Statistics and Action Plan
(NSDES & AP), including the National Indicators Framework (NIF), Data Mapping Framework and Data

10



Quality Assessment Framework (DQF). Additional Indicators Proposed by the Education Data Technical
Committee related to SDG 4.7 include the followings:

e 4.7.1(1). Percentage of students participating in outdoor and indoor games by sex and level of
education;

e 4.7.1(2). Percentage of students participating in cultural activities by sex and level of education;

e 4.7.1(3). Percentage of students at secondary/tertiary level receiving government contribution/
assistance to promote and develop their scientific invention.
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2. Objective and Methodology
2.1. Objective of the Study

2.1.1. Major objective

The study's primary objective is to explore the current situation of Metadata for SDG4.7 focused on global
citizenship education and education for sustainable development and how BANBEIS provides adequate
data to the SDG Dashboard to facilitate informed decision-making process.

2.1.2. Specific objectives

The specific objectives of the study are to:

e Identify key sources of data for global citizenship education and education for sustainable
development;

¢ Identify key obstacles faced by the data providers for timely and adequate data with quality;

e Collect stakeholders' perspectives on the challenges and how those could be addressed; and

¢ |dentify key steps to be taken by the government and other relevant agencies to overcome the
challenges

2.2. Scope and limitation

According to the methodological preparation, CAMPE has collected data from the representative sample
areas covering different districts and sub-districts, urban and rural areas, metropolitan cities and urban
peripheries in Bangladesh. The rural areas covered other socio-economic and geographic diversity forms,
including plain land, Char, Haor, Teagarden, hills, forest, coastal belt, and other disadvantaged areas.

The primary respondent on the demand side are youths which is the basis of the qualitative part of the
research. The sampling frame of the study is considered the 15 years old youths, including both boys and
girls. It also covers the rural and urban dimensions and other forms of exclusion, including ethnicity,
persons with disability, etc. Policymakers, education administration, and service providers, including the
teachers and other stakeholders, have been considered for the supply side. The methodology section of
this report shows the detail of the sampling.

2.3. Methodology

The study focused on the research-based evidence generation, which will strengthen the BANBEIS
initiative to address the SDG 4.7 data generation and respond to UNESCO recommendation on Education
for Sustainable Development of 1974, where Bangladesh needs to provide information every four years.

When it comes to supporting innovations at a large scale, governments play a central role. But non-state
actors, such as researchers or project implementers, are also essential. They often design, pilot, and
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promote the innovations—hoping one day to hand the initiative over to the government for collaborative,
long-term adoption.

A systematic effort was used to facilitate the data collection on the ESD and GCED. It is a critical and
innovative approach to streamlining the process and gradually mainstreaming the issues based on the
lessons learnt. This study tried to provide a basis to look into the alternatives and find an innovative
solution that can be embedded with the mainstream initiative of BANBEIS.

CAMPE used both qualitative and quantitative methods for the study. In the qualitative part of the
research Literature review, Key Information Interviews and stakeholder consultations are essential to
extract opinions and link them with the fact generated from the quantitative part of the research.

As part of the qualitative study, three participatory approaches have been followed that include (i) Key
Informant Interview (KII), Focus Group Discussion (FGD), and stakeholder consultation. These helped in
extracting the expert opinion and stakeholders' perspectives. Qualitative data management and analysis
software, like NVIVO 12 version, was used to manage literature review, document scanning, and
classification of findings from the interview, discussions, and analysis.

Brief descriptions of qualitative and quantitative studies are as follows:

2.3.1. Qualitative Study

Literature Review

The literature review included reports, studies, and publications produced by the General Economics
Division of the Ministry of Planning, Government of Bangladesh, particularly the Ministry of Education,
Directorate of Secondary and Higher Education, NCTB, BANBEIS, and Board of Intermediate and Secondary
Education, Ministry of Youth and Sports, A2i, as well as other relevant department and agencies.

UN Agencies play a key role in providing youth development as part of sustainable development,
economic prosperity and future leadership. Numbers of documents have been reviewed and produced by
UNDP, UNESCO, OHCHR, UNICEF, UIS, GAML, and other human rights bodies.

As NGOs, INGOs and development partners are increasingly focused on youth leadership and promoting
global citizenship, 21%*-century skills and the fourth industrial revolution, it would be good to have some
glimpse of the development interventions of these institutions.

A list of documents reviewed has been prepared in consultation with BANBEIS. The insights from the
literature review contributed to shaping the line of inquiry (interview guide) for the key informant
interviews and focus group discussions.

The literature review has been documented by the NVIVO 12 version for better management of the
knowledge. Further detail has been provided in the subsequent sections.

16



Key Informant Interviews

A total of 15 individuals representing different constituencies were interviewed as Key Informants. Their
inputs, thoughts, and advice have captured critical insights into the sector's challenges, strengths, and
opportunities to supplement the literature review and capture high-level policy implications. The
respondents include the representatives of different ministries (including the Ministry of Education,
Ministry of Planning, Ministry of Youth and Sports), directorates and other important government
institutions (including DSHE, DTE, DME, BANBEIS, BNFE, BBS, directorate of youth, NCTB, NAEM, BEDU,
Education Board), strategic institutions (e.g. National Skills Development Authority (NSDA) & A2i), UN
Agencies and Development Partners (e.g. UNESCO, UNICEF, UNDP, ILO, UN Women, ADB, World Bank,
EU, FCO, Global Affairs Canada, etc.), and civil society representatives including NGO, academia,
researcher and thematic groups (e.g. Civil Society Organisation Academia, Think-tank's, researchers,
national and international NGOs, large service providers, civil society, teachers, parents, students, school
management committee, and organisations dealing with persons with disability and special needs, etc.).

Focus Group Discussion

o Four Focus Group Discussions (FGDs) have been organised, three at the district level and one in
Dhaka. In addition, there were two stakeholders’ consultations to accommodate insights of the
representative of a diverse group of people, convened agencies GO, NGO and Development
partners.

o 8-10 selected representatives from the local administration, education administration, teachers,
parents, SMC representatives, and civil society representatives were identified in each location by
CAMPE's downstream partner/member organisation.

o A guideline was developed before the FGD, which has contributed to facilitating the FGD.
However, there was a plan to have the SDGs for 40-60 minutes. Some FGD took about 2 hours to
accommodate the stakeholder’s enthusiastic participation. The notes of the FGD was documented
using an analysis by NVIVO to identify the key qualitative finding, trends, commonality and
diversity.

o One of the Focus Groups Discussion participants came from the community with persons with
disabilities and their caregivers or a representative of the ethnic minority group.

o Particular emphasis was given to engaging the audience who face the more significant challenges
in the community, such as girls, ethnic minorities, rural communities, etc. We have designed the
line of inquiry in a straightforward, culturally sensitive, and unbiased manner in all focus group or
interview conversations.

o Through our prior experience conducting focus groups with diverse audiences and our
understanding of qualitative research best practices, we realise that the most valuable data often
comes from inquiring about tangible personal experiences with the systems to evoke authentic
stories when possible. We have tried to collet those stories to shape the line of inquiry.

Stakeholders Consultation

As per standard practice of BANBEIS, two stakeholder consultations were held, one on methodology
and the other with the preliminary draft outputs for validation of the key trends and findings. Likely,
participants include the representatives/selected individuals who have participated in the interviews
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and/or focus groups. Besides, other institutional representatives and stakeholders who shaped the
sector policy and led the implementation decision at a different level, including the ministry and other
relevant agencies and committees, were also engaged. Some senior officials from the Ministry of
Education and other relevant directorates and agencies have participated as resource persons or
guest(s) to begin broad-based consultations and engagement with the issues and identify potential
solutions.

Data coding and analysis

The qualitative data were entered into the NVIVO 12 version for data management and analysis. The same
software did the literature review, document scanning, and classification of findings from the interview,
discussions, and analysis. Summary of the literature review, key informant interview (Kll), focus group
discussion (FGD) and stakeholder's consultations were coded under selected nods using the NVIVO-19
and provided different analyses, including understanding the trend thoughts and insights. This systematic
review helped in providing a comparative analysis of demand-side and supply-side issues as well as the
satisfaction of the stakeholders along with the common issues for facilitating evidence-based decisions.
Some of the outputs were transferred to MS Excel for preparing a graphical presentation.

2.3.2. Quantitative Study

Sampling for Quantitative Research

Because of keeping the central tendency of the age close to 15 years, selected students of grade 10 and
SSC examinees were the respondents for the quantitative study. A total of 576 youths of grade 10 or
equivalent level were interviewed through a survey instrument developed for the investigation to have a
deeper understanding of the youth's perspectives. The key issues include Education for Sustainable
Development (ESD) and Global Citizenship Education (GCED), life skills-based HIV and sexuality education,
human rights education, basic knowledge of peace and justice, and strong institution as demand-side
perspectives. The sample size is derived from the following calculation.

We know the calculation method of sample size is

><p(1 P)
s a mpsliez ew With design effect
( e’N )
Were,
N = population size
e = Margin of error (percentage in decimal form)
z = z-score

Here

N= 1,694,652 (considered SSC Examinee in 2019)
e = 5%=0.05

z =1.96 at 95% confidence level
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so, the sample size would be
1.9 6 x 0.5(1 — 0.5)

o 0.0 §
§a mpSlle‘:“H(w 6><0.5(1—0.5>

0.0 51,6 9,45 2

=38@47=384

As the population is higher, the number was multiplied by 1.5 in response to the design effect. Thus, the
sample size stands at 576 at the lowest tier, i.e. at the student level.

Regarding the youths’ perspectives and teachers’ perspectives, 576 youths were selected from 48
secondary level education institutions. A multi-stage cluster sampling method was used to identify these
respondents. Eight districts (one per division) were selected in the first round using a stratified random
matrix (annexure -XX). Multiple sampling attempts have been taken to enhance the probability of
including key geographical characteristics: plain land, hill, Char, Haor, Teagarden, coastal belt, forest and
flood-affected areas, etc. CAMPE has selected the list representing a maximum number of geographical
diversities among the alternative lists.

One Upazila per district was selected to accommodate diversity in the second stage. In the third stage, six
secondary education institutions per Upazila were selected randomly, covering girls' and boys' schools
Madrasah and technical and vocational education institutions.

In the fourth stage, twelve learners per institution were selected for the survey. Institutions dedicated to
boys, girls and the mixed class were also considered. To maintain the gender balance, a systematic effort
was taken to select the educational institutions. Students from grade 10 and SSC examinees were selected
randomly to get the respondent's mean age of close to 15 years. However, as the school are closed,
students available in the community and easy to reach had to give high priority. To correlate the demand-
side issues, teachers' perspectives are also critical; thus, six teachers (three women and an equal number
of men) per Upazila were interviewed with a structured questionnaire.

This list of districts was finalised after the first stakeholder consultation, and the selection process has
been shown below.
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Figure 6: List of Selected Districts along with selection criteria
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Two separate sets of questions were developed and administered to the students and teachers. The
ODK/Kobo toolkit was used for the survey that benefits online and live submission of the response.

Finally, 818 people have participated in the study as respondents in the qualitative and quantitative
survey, as summarised below:

Table 2: Number of respondents to the research

SI. Particulars Number of
No. Respondents
1. Key Informant Interview 12
2. Focus Group Discussion 80
3. Stakeholder’s consultation 79
4, Questionnaire Survey for students (Using ODK/Kobo Toolkit) 599
5. Questionnaire Survey for teachers (Using ODK/Kobo Toolkit) 48
818

10% more institutions were targeted to reach the required number of learners and teachers and make
the information statistically acceptable. The study also considers that in case of lack of an adequate
number of respondents in one school, make-up from the neighbouring schools. In doing so, an additional
number of learners were interviewed from the large schools. Considering the COVID-19 pandemic,
student and teachers' data were collected through face-to-face interviews and telephone and entered
into the online database using ODK/ Kobo Toolbox. A local member organisation of CAMPE was engaged in
identifying and connecting with the students. Head teachers and selected assistant teachers have
extended their support. To ensure equal opportunities, efforts were given to reach almost half of the girls'
respondents. The key methods of data collection to achieve the specific objectives were as follows:

Instrument development process:

This instrument has been developed based on the participatory process by the research team members.
The draft questionnaire was shared in the stakeholder's consultation for review and feedback. Before the
actual data collection process, the draft instrument was field-tested outside the selected field for actual
implementation.

Data collection, entry, and processing

ODK and Kobo Toolbox based questionnaire has been developed for the field-level data collection,
particularly to collect the demand-side issues and stakeholders' opinions that can be measured using the
guantitative method of data collection.
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Quality control, data editing, cleaning and analysis

One young statistician with practical experience using ODK/Kobo Toolbox has been engaged in
transferring the question in the ODK database and facilitating the mobile phone/tab-based data collection
process. Once the data was entered, the ODK database recorded the inputs, including the data collector's
identity and the data entry location.

A draft guideline was developed to help the data collectors. Besides, a two days capacity building
workshop. One of the downstream partner organisations of CAMPE has coordinated and monitored the
data collection process. The research team has also visited the field from time to time.

The research team and the statistician have carefully reviewed the data and carried out the data editing
and cleaning. It has been analysed to identify trends and provides insights into policy implications and
practice change discourse.

Data validation

The second stakeholder meeting was held after a preliminary analysis of the data for validation and linking
with the policy implication and identification of the priority actions towards readiness for data availability.

Report writing, review and editing

The research team members have shared the responsibility for analyzing the data and looking into the
findings through different lenses, inkling statistical perspectives, social and emotional aspects, equity and
inclusion, and youth perspectives. The report written by one member has been reviewed by other team
members and provided oral feedback during weekly checkpoints and coordination meetings. In the
finalisation process, the report was reviewed by a team of BANBEIS as per standard practice.

Monitoring and checkpoint meetings

There were different levels of monitoring of the study, including self-monitoring, weekly coordination
meetings, group assignments and alignment of the deliverables with the Terms of Reference (ToR) and
guidelines. At the field level, the downstream partner/member organisation of CAMPE has monitored the
research assistants, and the research team also visited the field during the data collection. The
stakeholders' consultation has contributed to harvesting the result.

Limitation of the study:

Had to conduct the study during the COVID -19 pandemic. The schools were closed, and selected students
had to come to school to participate in the survey. In addition, as the study started in the last quarter of
the year, the time management was challenging too.
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Chapter 3: Major Findings
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3. Major Findings
3.1. Stakeholders

The Sustainable Development Goals emphasized the multi-stakeholder partnerships emphasized
enhancing the Global Partnership for Sustainable Development. The partnership needs to be
complemented by multi-stakeholder partnerships that mobilize and share knowledge, expertise,
technology, and financial resources to support SDGs' achievement.

Besides, it urges to encourage and promotion of effective public, public-private and civil society
partnerships building on the experience and resourcing strategies of partnerships data, monitoring and
accountability.

In addition, it has committed to enhancing capacity-building support to developing countries, including
least developed countries and small island developing states, to increase significantly the availability of
high-quality, timely and reliable data disaggregated by income, gender, age, race, ethnicity, migratory
status, disability, geographic location and other characteristics relevant in national contexts. It has
recommended developing measurements of progress on sustainable development that complement the
gross domestic product and support statistical capacity-building.!

The study finds diverse stakeholders, including concerned government agencies and development
partners, the private sector, the business and industry and corporate sectors and civil society, and the
Major Groups and other stakeholders as stated in the CSO engagement mechanism.*?

11 Transforming our world: the 2030 Agenda for Sustainable Development. Retrieved from
https://sdgs.un.org/2030agenda

12 Major Groups and other Stakeholders (MGoS) retrieved from
https://sustainabledevelopment.un.org/majorgroups/hlpf
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Table 3: List of stakeholders

Category Beneficiary/ | Policy Maker Policy Data Data Data Provider Technical Oversight
target group implementer | management | Dissemination Support role
agency
Government N/A MoPME DSHE BANBEIS BANBEIS School BBS BBS
Representative(s) MOE DPE BBS BBS Upazila BANBEIS | NAEM A2i
SHED BNFE office BEDU
TMED DME DEO/DPEO NAPE
DSHE DTE UEO NCTB
GED DEO/DPEO AUEO A2i
MoYS UEO URC BNCU
Planning AUEO BBS
Commission Education Board
DSHE
DPE
BNFE
DME
DTE
NCTB
BEDU
Education Board
UGC
NSDA
Development UNESCO UNDP ELCG
Partners ulIsS UNESCO Education
ILO UNICEF Cluster
JAICA
FCO
DFAT
GAC
WEFP
UN Women
ILO
wB
ADB
EU
uIs
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Category Beneficiary/ | Policy Maker Policy Data Data Data Provider Technical Oversight

target group implementer | management | Dissemination Support role
agency

Business and FBCCI

Industry MCCI

(Corporate Sector) BKMEA

BGMEA
ISC member (N=13)

Civil Society Teachers Individual CAMPE CAMPE CAMPE CAMPE CAMPE
Association implementing CPD CPD
SMC NGO/INGO ISRT Citizens
Advocacy BIDS Platform
organizations Academia ADAB
MGoS e.g. Researcher FNB
Farmers Eminent CSO
Indigenous personalities | Network
People BIDS
Local Academia
Authorities Researcher
NGOs Eminent
STC personalities
Women Disability
Group Group
Workers and Ethnic
Trade unions Group
Persons with Women
disabilities Group and
Volunteers MGoS
Ageing
population
Education
and
academia

stakeholders
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3.2. Distribution of respondents

Study Locations for Teachers and Students Survey:

The theatres and students survey was conducted in eight districts covering all administrative divisions.
One of the member organisations has coordinated the data collection process at the district level,

including the Focus Group discussion. One-two research team member has participated in the FGDs.

Barishal: In the Barishal division Bhola district was selected considering char, coastal belt and low
literacy area. Grameen Jano Unnyan Sangstha (GJUS) has coordinated the data collection process.

Chattogram: In the Chattogram division, Khagrachari was selected considering the higher number of
poorest HH, ethnic minority, low literacy relate, CHT, and Forest. Zabarang Kallyan Samity has
coordinated the data collection process.

Dhaka: In the Dhaka division, the Manikganj district was selected considering the number of Char,
river erosion, and high internal migration. PASA has coordinated the data collection process.

Khulna: Bagerhat district was selected considering the coastal belt and forest area in the Khulna
division. KNKS has coordinated the data collection process.

Mymensingh: In the Mymensingh division Netrokona district was selected considering the intensity
of the poorest HH, ethnic minority, low literacy rate and Haor area. SERAA has coordinated the data
collection process.

Rajshahi: In the Rajshahi division, the Sirajganj district was selected considering char area, river
erosion, and the low literacy rate of the population. NDP has coordinated the data collection process.

Rangpur: In the Rangpur division, the Gaibandha district was selected considering the Char area, rivers
erosion, Poorest HH, low literacy rate, and food insecurity area. Chinnomul Mohila Samity has
coordinated the data collection process.

Sylhet: In the Sylhet division, Habiganj district was selected considering Haor, Teagarden, hills, low
and literacy rate. ASED Habiganj has coordinated the data collection process.
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Figure 7: Field Location of the teachers and students surve
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3.2.1. Number and types of respondents among students

There was a total of 599 students responded to the youth survey questionnaire. An equal number of
respondents were planned. To reach the targeted number of at least 70 respondents from each district,
10-15% more learners were communicated through school authorities as the schools were closed due to
the COVID-19 pandemic. The highest number of respondents (N=84) showed up in Khagrachari, followed
by Habiganj (N=79). Respondents from Gaivandha and Manikganj were 75 each, and the rest of the
districts had at least 72 respondents.

Figure 8: Summary of respondents by location and sex

Respondents by District and Gender

60
50
40
30
20
10

B Female ® Male

Source: Database of Study on exploring challenges associated with the Metadata for Global Citizenship
Education

In boys, participation was a little higher compared to the girls. A total of 317 (53%) respondents were girls.
In contrast, a total of 282 (47%) respondents were boys.
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Figure 9: Proportion of students surveyed by sex

Students proportion by gender

m Male ®m Female

Source: Database of Study on exploring challenges associated with the Metadata for Global Citizenship
Education

The students represent five major categories of secondary education institutions, including both
government and non-government secondary education institutions. The highest number of respondents,
i.e. 56.23%, came from the Non-government MPO secondary schools, followed by 24.21% respondents
from the Government secondary schools. The participation from Non-government Non-MPO, Non-
government Madrashah and Non-government TVET institutions was 17.53%, 14.02% and 8.01%,
respectively.
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Figure 10: Proportion of students by types of education institutions

Proportions of Respondents (Students) by Types of
Education Institutions
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3.2.2. Number and types of respondents among Teachers

Teachers School, teachers and location of the teacher's survey

Although the initial plan was to interview one teacher each from the 48 selected education institutions.
However, more than one teacher participated in the teachers' survey from two schools. The distribution
of reachers representation was as follows:

Table 4: Summary of Respondent teachers by institution and sex

Types of Educational Education Number of | Teachers Respondents
Institutions | \;5)e Female Total

Government Secondary Schools 12 11 2 13

Non-Government Secondary Schools (MPO) 16 11 6 17

Non-MPO Non-Government Secondary 8 7 1 8

Schools (Non-MPO)

Non-government Secondary Madrasah 8 7 1

Non-government Secondary TVET 4 2 2 4

institution

Total 48 38 12 50
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Among the 50 respondents, 42% represent educational institutions located in the urban areas, rest 58%
represent rural areas, of which 6% were located in remote rural areas.

Figure 11: Summary of Respondent Teachers by Location

Location of Respondents
Teachers

m Remote area = Rural = Urban

Among the teacher's highest number of respondents, i.e. 34%, came from the Non-Government MPO
secondary education institutions, and the lowest number, i.e. 8%, represents the Non-Government TVET
institutions

Figure 12: Summary of Respondent Teachers by Type of Institutions

Respondent teachers by School Type
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Representation of Teachers by District and School Type

Among the teachers, the participation of teachers from the Non-Government MPO alone was 34% of the
total respondents. Regarding the location-specific distribution, Non-Government MPO teachers'
participation was highest in Habiganj (67%), followed by Sirajganj (50%). In contrast, participation of
Private TVET teachers participation was the lowest (8%) only. Government secondary and Government
TVET teachers' participation was highest in Khagrachari (57%).

Figure 13: Distribution of Respondent Teachers by Type of Institutions and Location

Respondents Distribution-Teachers
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Looking into the gender dimension, 76% of the teacher respondents were male, and only a quarter were
women. Again, it has a relation to the school closure due to the COVID-19 pandemic and mobility to ensure
learners' participation during the unfavourable situation.

Figure 14: Summary of Respondent Teachers by Sex

Gender Representation

m Female = Male

3.2.3. Teacher's perception of the GCED and ESD

90% of the respondent teacher said that both boys and girls have equal opportunities in school in doing
different activities, and 98% of them remain unbiased in terms of gender-based identity in evaluating
students.

Figure 15: Summary of Teacher's Perception of Gender Responsiveness

Perception about gender responsiveness

Whether boys and girls have equal opportunity to Teacher are always unbiased while evaluating
participate school-leve] different activities

students in terms of their gender

m No = Yes m No mYes
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Sent percent of the respondents opined that the national education policy had given equal emphasis to
both boys and girls regarding their right to education. However, 14% of the respondent teachers believe
that both boys' and girls schools receive equal support in financial, infrastructure, and material support
from the government.

Figure 16: Summary of Teacher's Perception of Gender Responsiveness of Resource allocation by government

Perception about gender responsiveness

Whether national education
ermphasis an both boy

poticy has given equal Whether boys’ and girls’ schools receive equal
s in terms o support (financial, infrastructure and material)
from the government

D

15 in terms of their

m Yes = No

= No =Yes

In response to a question related to equal rights to study any subject in school compared to the boys,
100% of the respondents mentioned that both have equal rights although there as some bais in the
selection of subjects by students and their parents.

Figure 17: Overview of Events to Promote GCED and ESD focused on Policy Suppor for Gender for Subject Choice

Whetehre national education policy has given
equal emphasis on both boys and girls in terms of
their education

= Yes = No

Concerning health awareness-related activities at the school level, 30% of the respondents said no specific
interventions related to health awareness like SRHR, HIV-Aids or the recent COVID-19 pandemic during
the past two years when the school was in operation. It could be worth mentioning that the survey was
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carried out during the COCID-19 pandemic, and there was no opportunity to organise any public event as
the school were closed.

Figure 18: Overview of Events to Promote GCED and ESD focused on Health Awareness

Organised skills-based training/seminar on health issues
(e.g. Covid-19, SRHR, HIV-Aids, etc.) during the last 2 years

mNo = Yes

Concerning sexuality education, 60% of the respondents mentioned that they did not organise any

training/seminar for the students, enhancing their knowledge of students on sexuality education issues
during the last year when the school was open.

Figure 19: Overview of Events to Promote GCED and ESD Focused on Sexuality Education

Training/seminar for the students on sexuality
education organised during the last year (before
the school closure)

= No = Yes

It was observed that there is a lack of awareness about human rights education as part of the Global
Citizenship education. In response to a question related to whether the school has any yearly plan for
implementing human rights education for the students as referred in the UNGA Resolution 59/113 for
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holding school level activities like seminars, meetings, joint celebrations, observing national and cultural
festivals, etc.

Approximately two-thirds of the respondents shared that there is a yearly plan of interventions that
promotes human rights education. However, the issue is whether these are aligned with the international
charters for human rights education or not, as a very insignificant number of respondents are wares of
human rights education beyond four-five fundamental human rights issues.

Figure 20: Overview of Events to Promote GCED and ESD Focused on Human Rights

Schools have yearly plan for implementing
human rights education

= No = Yes

The curriculum and textbook of Bangladesh substantially cover the environmental issues. Co-curricular
activities around environmental sustainability are critical to internalize the issues, enhance learners'
understanding, and transform the knowledge into practices. It was observed that there are substantial
interventions on environmental awareness beyond the textbook.

A large majority of the respondents (78%) have reflected that they have a yearly plan for implementing
environmental education beyond textbook exercises for the students? (Such as holding seminars,
meetings, joint activity, and/or observing national and international days, etc.
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Figure 21: Overview of Events to Promote GCED and ESD Focused on Environmental Education

Have yearly plan for implementing environmental
education beyond textbook exercise for the
students

= No = Yes

Regarding equal opportunity for women in a leadership position, it was observed that a large majority
(94%) of the respondents believe that both men and women teachers get equal opportunity in school
administration or training. However, 6% of the respondents still believe there is sex-based discrimination

in participation in leadership positions and training.

Figure 22: Overview of Events to Promote GCED and ESD Focused on Teacher's Participation in Administration and Leadership
Positions

Whether the female teachers receive equal
opportunity in school administration or training

m No mYes

The study shows that the Global Citizenship and education for sustainable development initiatives are
taken disproportionately among the surveyed institutions. Only Habiganj and Netrokona had a moderate
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level of such initiatives, while Gaibandha and Sirajgan had nominal interventions. Both the districts are
characterized by river erosion and flood-prone area.

Figure 23: Overview of District-wise Events to Promote GCED and ESD Focused on Environmental Education
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Alike the GCED and ESD interventions, Habiganj and Netrokona score the top in organizing events
promoting health awareness, and Gaibandha and Sirajgaj are at the bottom of the list.

Figure 24: Overview of District-wise Events to Promote GCED and ESD Focused on Health Awareness
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Concerning interventions to promote peace and non-violence school environment as well as freedom of
activities scored 2.5 or less on a five-point Likert scale. However, during the discussion with the teachers,
it was realized that much more clarity is required about institutional interventions of such interventions
as most of such interventions are more relevant to the college.

Figure 25: Overview of District-wise Events to Promote GCED and ESD Focused on Civil Rights Awareness

Events for promoting civil rights awareness
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However, in terms of promoting cultural diversity, some districts demonstrated outstanding performance
compared to their peers. In terms of appreciating cultural diversity, Bhola, Netrokona and Manikganj
outperformed others, while in terms of promoting sustainable development through cultural diversity,
Bagerhat, Bhola, Netrokaon, and Manikganj demonstrated high responsiveness. However, Gaibandha and
Sirajganj scored much lower than other districts in both cases.

Figure 26: Overview of District-wise Events to Promote GCED and ESD Focused on Cultural Diversity
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3.2.4. Student's Perception of the GCED and ESD

There were 20 questions asked to the students, of which 11 were specific to understanding their level of
understanding of the GCED and ESD. The domains are (i) quality of school and services, (ii) educational
environment, (iii) quality of education, (iv) cultural diversity and tolerance, (v) gender equality, (vi) human
rights, (vii) peace and non-violence, (viii) climate change, (ix) environmental sustainability, (x) human
survival and wellbeing, and (xi) sustainable consumption and production. There were five yes/no
guestions in each domain to understand the knowledge level of youths in each domain. It was determined
beforehand that a four or more score represents the respondent's minimum knowledge level of the
domain.

The analysis shows that students have a moderately good understanding of specific domains like the
quality of education, cultural diversity, climate change and environmental sustainability over other
domains. As shown below, they have a comparatively low understanding of sustainable consumption and
production, human survival and well-being, peace and non-violence, and gender equality.

Figure 27: Overview of Student's Knowledge Level on GCED and ESD by Location
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However, a critical analysis of the performance of an individual respondents performance in all 11
domains was not glorious. An insignificant number of respondents demonstrated good performance in all
11 domains, which partially understood the ESD and CED issues. The following graphs show respondents'
knowledge level in each domain, which indicates gender equality, peace and non-violence, human survival
and well-being, and sustainable consumption and production-related issues that need special attention.
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Figure 28: Detailed Summary of Student's Knowledge Level on GCED and ESD by Location

Knoledge Level of Learners on ESD and GCED
based on short assessment
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The following graph shows the responding student's knowledge levels in different thematic areas that
supplement the comments on the previous graph.

Figure 29: Summary of Student's Knowledge Level on GCED and ESD by Thematic Areas
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2.1. Overall Data Management Policy Environment

2.1.1. National Education Policy

The National Education Policy has adopted all elements of the GCED and ESD, which are spread over
different sections. These are being implemented through different sector plans, including the Fourth
Primary Education Development Programme (PEDP 4), Secondary Education Development Programme
(SDEP) and other relevant projects and programmes. The SDG 4 Strategic Framework for Bangladesh, the

Education Sector Plan (ESP), and the 8th Five Year

Plan have provided some strategic guidelines for

incorporating SDG 4.7 into practice. Although the concept of GCED and ESD is not new, the structured
practice and assessment of GCED and ESD are relatively new. The following table provides a comparative
picture of global good practices and how they are practised in Bangladesh.

Table 5: Summary of Respondent

teachers by institution and sex

Global Good Practices

Bangladesh Practices

* Ministry of Education of member
countries

* Household survey

* International Civic and Citizenship
Education Study (ICCS Assessment)

* TMED (ICT section)

*  MOoPME (DS Development -2)

* Health Education and Family Welfare
Division (DS Planning -1)

* DSHE (AD Planning and Development)

+ DPE (DD APSC)

* DPE (Office of DG, Research Officer)

* https://sdg.gov.bd/provider list#1

* However, for GCED

* 1974 recommendation - Reflection of
policymakers, development partners
and CSOs supported by SHED, DTE,
DME, BANBEIS and BNCU

2.2. Status of Data Availability and Stakeholder's Need for SDG 4.7 data

This study identified six priority areas, eight thematic areas, four components, and four outcomes for the
metadata review process. The literature shows six priority areas for data related to SDG 4.7, which the

metadata provided by the UIS supports.

e Priority area 1: Advancing policy

e  Priority area 2: Transforming learning environments

e  Priority area 3: Building capacity of educators

e Priority area 4: Empowering and mobilizing youths

e Priority area 5: Accelerating local level actions and enhancing partnerships
e  Priority Area 6: Improving data management and data literacy
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These priority areas covered eight thematic areas that include (i) cultural diversity and tolerance, (ii)
gender equality, (iii) human rights, (iv) peace and non-violence, (v) climate change, (vi) environmental
sustainability, (vii) human survival and well-being, and (viii) Sustainable consumption and production.

The metadata review guideline of the UNESCO Institute of Statistics emphasized the following four
components, namely (i) curriculum, (ii) teachers' education and continuous professional development,
(iii) teaching-learning process, and (iv) student assessment.

The expected outcome of the sound implementation of the SDG 4.7 would yield the following outcomes:

Education for Sustainable Development (ESD)
Global Citizenship Education (GCED)
Life skills-based HIV and sexuality education and health awareness

Human rights education

2.2.1. Data availability at the national and sub-national level

There is a scarcity of GCED and ESD data following the metadata released by the UNESCO Institute of
Statistics. The following table summarises the data availability in Bangladesh, with is relevant to SDG 4.7,
particularly the GCED and ESD, along with responsibility, strength, challenges and opportunities.

Development -
2), (iii) Health
Education and
Family Welfare
Division (DS
Planning -1),
(iv) DSHE (AD
Planning and
Development),
(v} DPE (DD
APSC) & DPE

Table 6 Data availability at the national and subnational level
Level Main sources | Alternative Strengths Challenges Opportunities
sources
National BBS, BANBEIS | DPE, DSHE, | The BANBEIS is | The Ministry of
DME, DTE government of | officially Education  can
Bangladesh responsible by | take more
has assigned a | MOE, but | responsibilities in
Principal informal consultation with
Coordinator documentation | BBS.
for SDGs and | is missing Explore
assigned (i) household
TMED (1cT surveys may
section),  (ii) provide more
MoPME (DS insights. Better

use of 1974
recommendation
- Reflection of
policymakers,

development

partners and
CSOs supported
by SHED, DTE,
DME, BANBEIS
and BNCU could
be strengthened,
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Level Main sources | Alternative Strengths Challenges Opportunities
sources
(Office of DG, and participation
Research in International
Officer) as a Civic and
focal point for Citizenship
SDG 4.7. Education Study
(ICCS
Assessment)
could be
beneficial.
Divisional N/A
District N/A
Upazila (Sub- | N/A
district
Educational Teachers and | They are the | Lack of
institutions Students primary knowledge on
audience and | Global
beneficiaries. | development
on the Civic
Engagement
standards
evolving from
time to time

2.2.2. Education for Sustainable Development (ESD)

Empowering learners to make informed decisions and responsible actions for environmental integrity,
economic viability and a just society for present and future generations while respecting cultural diversity.

2.2.3. Global Citizenship Education (GCED)

Nurturing respect for all, building a sense of belonging to common humanity and helping learners become
responsible and active global citizens. GCED aims to empower learners to assume active roles in facing
and resolving global challenges and becoming proactive contributors to a more peaceful, tolerant,
inclusive and secure world. Consider five priority areas

2.2.4. Life skills-based HIV and sexuality education and health awareness
Understanding body, and personal hygiene, facilitate the transition to youthhood and SRHR.
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2.2.5. Human Rights Education

Human Rights Education refers to the human rights education in primary and secondary schools as well
as the higher education. It covers a range of activities, including human rights training programmes for
teachers and educators, civil servants, law enforcement officials and military personnel, promoting human
rights training for media professionals and journalists.

Reflection on quantity and quality of country actions and commitment to mainstreaming human rights
education - [Ensure that all learners acquire the knowledge and skills needed to promote sustainable
development, including, among others, through education for sustainable development and sustainable
lifestyles, human rights, gender equality, promotion of a culture of peace and non-violence, global
citizenship and appreciation of cultural diversity and of culture's contribution to sustainable development]

2.2.6. Gender, ethnicity and disability

Gender, ethnicity and disabilities have been considered cross-cutting issues. To ensure “Leave no one
behind”, it is critical to take affirmative actions to transform our world through inclusive policy and
practice change discourse.

2.2.7. Financing for SDG 4.7

In achieving SDGs, it is critical to have a pragmatic plan along with adequate financing. The 8™ five-year
plan of Bangladesh and the budget of the ministry of education and ministry of primary and mass
education. The medium-term budget framework and the development budget need to consider a formula
based financing framework to address the ESD, GCED, Health and human rights education towards
promoting civic engagement and attitude among the future generation.
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3. Policy Implications, Challenges and Lessons Learnt

3.1. Policy Implication, Challenges and Lessons Learnt

3.1.1. Advancing policy

Priorities for SDG 4.7 varies country to country. The variations are relevant to the morale and values
aspect vs. cognitive development. There are issues related to local vs. global too. Some of the
terminologies were confusing until the last directives by UIS. However, conceptual clarity is still
lacking across stakeholders. The general understanding of ESD is focused on the environment. The
ESD and GCED are a combination of different elements which can be summarized under (i) cultural
diversity and tolerance, (ii) gender equality, (iii) human rights, (iv) peace and non-violence, (v)
climate change, (vi) environmental sustainability, (vii) human survival and wellbeing, and (viii)
sustainable consumption and production. Alternatively, the ICCS assessment has focused on (i)
globalization, (ii) social cohesion and interaction, (iii) democracy and active citizenship, (iv) new and
quickly evolving communication technology, (v) environment and sustainability, (vi) global financial
crisis. Considering the severe impact of the COVID-19 pandemic, health awareness, including
dealing with communicable and non-communicable diseases, could be another stream. These
issues could be summarised in three main categories: civic knowledge, engagement, and attitude.

The issue of mainstreaming core concepts within SDG 4.7 focuses on crosscutting issues like gender
equality, health awareness and practices, practices of values and ethics.

Bangladesh follows 1974 recommendations that reflect education administration, policymakers,
development partners, and civil society every four years, but the TAG recommendation considers
assessment every five years. However, there is a lack of understanding among the stakeholder in
general about what could be the main events to promote ESD and GCED. In addition, there is a lack
of policy guidelines or directives in this regard.

Although the Metadata process has mentioned that the MoE and MoPME are the main data
sources, the metadata requires a household survey, but BANBEIS collects data from the education
institution. Consequently, the methodological challenges remain in assessing the performance.

The metadata for SDG 4.7 was adopted in 2020 only, while there were three millstones for SDG 4.7
data to be submitted in 2020, 2025 and 2030. Due to the COVID-19 pandemic, the process was
interrupted. Moreover, there is a mismatch between SDG 4.7 requirement and the data on 1974
recommendations.

In addition, there is a lack of enabling policy for BANBEIS to conduct a survey that lies with the
national statistical office, namely the Bangladesh Bureau of Statistics (BBS). There is a felt need for
policy support, including a legal framework to empower BANBEIS and strengthen coordination
between BBS and BANBEIS.

3.1.2. Transforming learning environments

The study revile that the teachers' education and teaching resources are inadequate, particularly
for learner-centred pedagogy. Even if there is any guideline, those are yet to be communicated
substantially. Consequently, the current practice remained mostly a teacher-led traditional
approach.
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There is an indication of having at least five events in each school which does not match with the
school level practices and co-curricular activities. The UNESCO Institute of Statistics (UIS)
recommended the International Civic and Citizenship Education Study (ICCS) test as one of the
major sources of progress, but many countries, including Bangladesh, do not participate in such
tests or similar tests. There is a lack of assessment systems for ESD and GCED.

3.1.3. Building capacity of educators

Educational statics of BANBEIS is dependent on educational institutional level data which does not
cover the ESD and GCED requirements. Consequently, they need to rely on administrative data for
SDG 4.7. In addition, some institutions are often reluctant to provide timely data. Considering the
size, human resources, and clarity on the standard operating procedure, bigger challenges are
associated with collecting data from large government education institutions; special measures,
including Standard Operating Procedure (SOP), are desired.

3.1.4. Empowering and mobilizing youths
Youth faces vulnerability in terms of access to information and practice level. As the SDG is taught
in secondary schools, many youths have access to a general understanding of SDGs. However, there
is a lack of co-curricular activities in most educational institutions. Consequently, they lack support,
although there is an international guideline.

3.1.5. Accelerating local level actions and enhancing partnerships

BBS and BANBEIS collect data from the field, but the standard protocol for high-level coordination
could be further improved.

3.1.6. Improving data management and data literacy

Ensure timely availability of data is critical for decision-making. There is a lack of timely data
availability, particularly for SDG 4.7. In general, educational data in Bangladesh was published late
due to different levels of data collection units and management structures. Strengthening
coordination among the ministry and directorate is critical for getting timely and complete data and
providing access to data to the relevant stakeholders.

Although the administrative data are available on the selected issue within the concerned authority,
those are not published and can’t be used as a reference.

3.1.7. Stakeholder perspectives

Policy level actors emphasized the need to develop a protocol so that the data is timely available in a
coordinated manner. The researchers, academia and development partners often ask for published data.
Still, often administrative data is available which are not published and varies significantly with the
published data in terms of completeness or looking in a silo approach may lead to the wrong direction.

The data management related officials express their concerns that there is no assigned person for
providing data to BANBEIS. Besides, there are issues of misunderstanding the objective and process of the
data collection that leads to challenges in the informed decision-making process. Each institution needs
to have identified human resources for data coordination as part of its portfolio and delegated authority.
They also need to be supported by the educational institutions and concerned authorities.
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Teachers need conceptual clarity and practical actions linked with curriculum, teaching-learning process,
and assessment.

Youths, in general, were found to be very supportive of responding to the survey and volunteered to
respond using their phone. Many youths find the questionnaire informative and a learning opportunity as
it provokes their thought process. However, they lack farm understanding of the concept of ESD and
GCED. They asked for a more sustained initiative.
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5. Recommendations and Conclusion

2.1. Key Recommendations

5.1.1. Advancing policy

Promote GCED and ESD aligned with the international benchmarks to identify trends and measure the
impact of sociopolitical developments and curricula on students’ civic knowledge

Develop a mechanism to investigate how young people are prepared to undertake their roles as citizens
by monitoring students’ civic knowledge, civic attitudes, and civic engagement in the persisting and
emerging context. Globalization, social cohesion, interaction, democracy & active citizenship, new and
quickly evolving communication technologies, environment & sustainability, global financial crises, etc.,
are critical areas for examination.

Promote civic engagement, civic knowledge, and civic attitudes that are relevant to (i) determination of
an individual’s role in society, (ii) interaction with civic systems and institutions, (iii) morals & attitudes,
and (iv) social & political participation

Bangladesh needs to revisit the system to collect data regularly to provide input to curriculum
development, improve teacher education and continuous professional development, teach the learning
process, and conduct formative and summative assessments more effectively and efficiently.

5.1.2. Transforming learning environments

Ensure a safe learning environment by regulating and ensuring that students do not experience negative
issues like being laughed at, called abusive nicknames, possessions broken by others, threatening physical
violence, physical attack, or social media bullying.

Introduce globalization, social cohesion and interaction, democracy & active citizenship, new and quickly
evolving communication technologies, environment & sustainability, global financial crises, etc. in the
teaching-learning process to promote civic engagement, civic knowledge, and civic attitudes those are
relevant to (i) determination of an individual’s role in society, (ii) interaction with civic systems and
institutions, (iii) morals & attitudes, and (iv) social & political participation.

Extend relevant support to teachers and educational institutions to implement the issues mentioned
above through national curriculum and co-curricular activities and provide hands-on tools to assess those
regularly and take corrective measures.

The academic supervision should also consider the relevant issues and feed into the national level policy
directives to continuously improve the teaching-learning environment.
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5.1.3. Building capacity of educators

Build capacity of the teachers and educators on globalization, social cohesion and interaction, democracy
& active citizenship, new and quickly evolving communication technologies, environment & sustainability,
global financial crises, etc. Teachers' education curriculum and continuous professional development
training have good content on promoting civic engagement, civic knowledge, and civic attitudes that are
relevant to (i) determination of an individual’s role in society, (ii) interaction with civic systems and
institutions, (iii) morals & attitudes, and (iv) social & political participation.

Extend relevant support to teachers and educational institutions to implement the issues mentioned
above through national curriculum and co-curricular activities and provide hands-on tools to assess those
regularly, take corrective measures, and introduce refreshers on the subject.

Include these issues in the regular teachers' meetings and cluster meetings and embedded those in the
regular teacher’s professional development activities.

5.1.4. Empowering and mobilizing youths

Empowering youths by enhancing gender-related civic knowledge and students’ attitudes towards gender
equality and political participation.

Inform themselves about political and social issues by (i) watching news programs on TV, reading articles
in newspapers, (ii) talking to parents about what is happening in other countries, (iii) using resources from
the internet, posting a comment or images on political, (iv) and social issues on the internet or social
media, commenting on or sharing another person’s post regarding political and social issues, etc.

Enhancing students’ trust in public institutions and the media, particularly in the political parties and
traditional media like TV, radio, newspapers, etc.

Promote democratic values and have a firm belief that democracies worldwide rely upon their citizens’
shared trust in and support for democratic values. Enhance students’ understanding and perception of
basic democratic principles like how good or bad are these for democracy (i) all adult citizens have the
right to elect their political leaders, (ii) people are allowed to publicly criticize the government, (iii) one
company or the government owns all newspapers in a country; (iv) the government influences decisions
by courts of justice; (v) people can protest if they think a law is unfair; (vi) differences in income between
poor and rich people are small; (vii) political leaders give government jobs to their family members; (viii)
the police have the right to hold people suspected of threatening national security in jail without trial; (ix)
all ethnic/racial groups in the country have the same rights, etc.

Promote youth's participation in the democratic process, particularly exercising their voting rights in local
and national elections and getting information about candidates before voting in an election.
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Influence students’ attitudes toward the environment and the contribution of schools and communities
to environmentally conscious upbringing. Ensure that students perceive several environment-related
issues as global threats related to environmental pollution, water shortages, food shortages, and climate
change.

They are also aware of other critical issues for peace and harmony and realize human potential, for
example, terrorism, infectious diseases, poverty, etc. Mobilizing youths to participate in actions to
promote citizenship activities.

Encourage youths to make personal efforts to protect the environment as a “very important” part of good
citizenship and promote environmentally friendly practices at home and school.

Engage students in energy-saving practices, develop posters to encourage students’ environmentally-
friendly behaviours, differential waste collection, waste reduction, purchasing of environmentally-friendly
items, and participate in an environmental action group regularly.

Promoting a safe school environment is equally perceived by students and teachers. It ensures that
students are not being laughed at or called an abusive nickname, discourages behaviour that breakdown
the passions of others, giving or receiving threats of physical violence, physical attack or social media
bullying, etc.

5.1.5. Accelerating local level actions and enhancing partnerships

Improve community participation in civic engagement in school and promote sports and cultural activities
to boost the energy of the youth and engage them in civic activities.

Increase interaction with local government, local education administration, and political leaders to
deepen their beliefs about the strong role of different institutions and democratic practices and promote
leadership among youths.

5.1.6. Improving data management and data literacy

Besides the perception survey on the 1974 recommendation on the ESD and GCED introduce a systematic
effort to measure the progress the GCED and ESD practices among the youths in an organized manner

Collect periodic data from school and other stakeholders so that the inputs could be incorporated into the
curriculum review process and also design the teachers' education and continuous professional
development initiatives

Inform the Upazila and district level education officials and administrators of the changes over the years
and take necessary supportive measures to uphold the youths' beliefs and build them into good citizens.
Contribute to strengthening human rights practices and achieving SDGs through civic engagement,
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democratic practices, protecting the environment, managing consumption production and building strong
institutions.

5.2. Conclusion

Although the measurement of Education for Sustainable Development and Global Citizenship Education
was initiated in 1974 by UNESCO and its member states, the world has gone through a change process
over the year. There is a significant improvement in educational management as well. Periodic proper
investigation of how young people are prepared to undertake their roles as citizens. Monitoring students’
civic knowledge, civic attitudes and engagement in the persisting and emerging context of globalization,
social cohesion and interaction, democracy & active citizenship, new and quickly evolving communication
technologies, environment & sustainability, global financial crises, etc., are critical.

The success of such an initiative relies on the enabling policy environment and proper implementation of
the policy and practices at the national and sub-national levels. A comprehensive framework aligned with
the international testing mechanism could enable and improve the national level policy and practice
change discourse.
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Annexure

Annexure-1: Guideline for Key Informant Interview

CAMPE interviewed about 15 individuals, data managers, and users, including high-level
education offices, academia, researchers, and civil society leaders. The interviews followed
somewhat a common structure with more or less similar questions. The questions are as follows:

1.
2.
3.

O N Uk

What is your understanding of the UN's SDG targets in general?

Which target(s) are essential for the education sub-sector of Bangladesh and why?

How many indicators are there in the education target, and what is the achievement rate
of this target?

What do you know about 'Global Citizenship Education (GCED)?

In your opinion, what should be the indicators for measuring this activity?

To what extent recording these indicators is possible?

If recording these indicators are complex, then what are the barriers?

How can different stakeholders overcome these barriers? Please emphasise the role of
the BANBEIS.

What is your suggestion about maintaining such data at the sub-national, national and
international levels?

Annexure-2: Guideline for Focus Group Discussion (FGD)

CAMPE consulted with 40 individuals through four Focus Group discussions. The guiding
guestions of the FGD are as follows:

1.
2.
3.

Nouwvas

Say hello and ask one or two icebreaking questions

What do you know about Global Citizenship Education (GCED)?

Do you know some of the indicators to measure the progress of the GCED in Bangladesh?
If yes, please mention some of them.

How do you know about progress on these indicators?

Who manages the data?

Does it fulfil your need?

If not? What can be done? [by schools, education officials, BANBEIS, Ministry and other
agencies]
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Annexure-3: Checklist for Stakeholders consultation

Provisional questions for a sestructured interview involving diverse stakeholders

The guiding questions for sersiructured interviews were used with necessary
modifications and adjustments to stakeholders' laggsortments, including
policymakers and implementers from grassroots to deem@kers at the national
level.

¢ Which sources, according to you, are better placed to provide data on SDG 4.7 for
the specific education subsector/s you are professionallygedgath?

e Which organisations are better placed to provide relevant data with relatively less
prepared sectors like tertiary education, vocational education andomoal
education, and data on sustainable development?

e What are the institutional constrésnfaced by the data providers for the timely
provision of relevant data with quality?

e What are the key capacity issues related to collecting, classifying, analysing,
preserving, and disseminating information related to progress against specific global
citizenship and sustainable development indicators?

¢ What kinds of training are needed to build the capacity of the relevant stakeholders
for collecting, managing and disseminating data?

e How can the role of teachers be further strengthened in collecting spiogeand
disseminatig information?

e For the specific education subsector(s), you are engaged with, which specific
organisations should collaborate at different levels, beginning from grassroots to the
national levels?

e What kind of mechanisms could be exed to engage schools operating outside the
jurisdiction of governmenmanaged schools, particularly the kindergartens and
Qawmi madrassas?

e What are the key challenges faced with data collection, processing and
dissemination of information related to SDG2

e How measures could be taken to improve the data management process in the
following specific areas:

e Improving methodology of data management (ii) Improving data availability in
many countries/regions and on various sources of information(iii) lackexfration
between data sources across sectors (e.g. health, economy) (iv) Availability of useful
data for policy guidance for bringing necessary changes in policies and strategies in
alignment with SDG4.

e Do you have any specific perspective for collectangd managing including
dissemination of data on SDG 4nibre effectively and efficient
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Annexure-4: Students questionnaire

)
Name (Optional): Gender: M/F Age:......... years
Which class you read in:
Name of theschool: Category:.........
Address of the school:
Location of the schooli Ur b an I Rural I Remote area
Type of school: I GovernmelhtPrivate
[Please tick all the options of each question below inettted Ye s 6 or O Nod box. Ans wi

If 4 out of 5 items of each domain are endorsthén the respective domain's sustainabiifil be
considered satisfactory.

[ O%2036€eb Y2F MOYE QMMWA MOBYMOME dUPX YOy MOHWICS
"UKCMCPNBHYMCEANYECRUEN MO QW 2D ik

Note for the research tea:X YEDAOMYKRC OX PR Sy Mb,M MU F w & By 1

Wr GicCeXo i XhOUud2 PR p S MF @Kty CRRIMb 23 i @M Mb MY
X CMCHMICY

1. Quality of school and service
[X C ¢ SRg WS R 2]y

a. Are you happy with the $ool building? I Yes I No
(QX K OnemPRo SR ¢ NeC 0 2 0 PMFeRh X 3
I wodge 3
b. Do all students in your school sit comfortably in class? I Yes I No
CORevMY Ao S YDA X \GHZ MMIE A MR BMO2 My
lwodge 3
c. Isthe wash and toilet facility in your school satisfactory? I Yes I No
(O%neSMP Y S 2YMYHBIKD b MELDB CHBME 231?78 0
lwadge
d. Are the majority of your teachers and management very strict?TY e s I No

(OnemMP @ 320 MHIE RO C DX MY IXFH§ WOa j oM OB 1

Twdidge §

e. Have you seen any officials visit your school in the last six month&?e s Il No
XCUXYhFe MIJT X CHOOREBYE @ c 2 KADARF w Y@k e mERX ¢ 324 b
QXN PV MDA ) )

lwadge
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2. Educational environment:
X280 U mM<C D

a. Is your school open and spacious surrounding? I Yes I No
(OoOnc2mMPAAP IRGFIHUW 202 MU U MEB T 24 2MF 4 2
Twddge
b. Do you have a usable library that is used by students? I Yes I No
(On2vh Ao OXAMILT W2 Mgug 2w S8 M @ §
l wod %2
c. Do you have a usable science laboratory? I Yes I No
{O®2MP R 38 DM by2 MG 2DYE m & @
Twddge
d. Do you have a sufficient play area or indoor game facility? I Yes I No
(O®e2vMhpRoO8% MBAGE % MBRUB] XX G )
lwddge
e. Is the school and surroundings clean and tidy? I Yes I No
LOu2MP RO RFHM Q2 M MK X M h@¥M A?T
Twddge
3. Quality of education:
X23AE8R K
a. Can the majority of your teachers finish the syllabus intime? T Ye s I No

{O%2vMHRO 385 MBUERAE AYF b F MRV 4 § D WU M2 M2y

Twddge
b. Are you happy with the way they teachciass? I Yes I No
X250 0¥ ¢ PWRX Y oiH2 M2 ML QO 2| X 9
Twddge
c. Do you think that all teachers come to class with full preparatioh?Y e s I No
COX K EMaMUpAYo 75X FA QK M > E Do |y i MU W7
l wod %2
d. Do the majority of your teachers are punctual to attend class? T Y e s I No
COneMPRY I2H MHIMETAE AYF b F MBEX Y oW 7
lwod %2
e. Does at least half of your friends in class pass in all examinatiohsY e s I No
COnamPhp Ay 32erm¥eim w Wy O K@M @ ABHYX CRPBHY M 1™
Twddge
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4. Cultural diversity and tolerance:
URKIEYs CC X pQyn 0 4 Ye

a. Do you feel comfortable to study along with different indigenous Y e s I No
students?
(OXHMAXACYXEEICRBw 2EDHYIYmB Mo MO 4T 2Q@HpNM2ARp D
pCamuy
Twddge
b. Is that okay with you if children with disabilities are enrollethiec | ass ? 1 Ye's
{On2Mp& Uy 2 PEXCA RS X YR OME @
Twddge
c. Do you think that boys and girls shdujet same and similar I Yes I No
education?
(XK FEMgMUmP wwp FMbmehoh v XD AR 0 bERY
lwddge
d. Should the school observe important festivals of different religidnsy e s I No

even in the absence of any students of that sect?
(XK FMaAMUUO 5DMFX/BANCBC I Cojl Qe MpRo OZGHDH T
wMF /BICGCHDa h IS WRIoH e X Py

Twddge
e. Should the use and studytbeEmother language be made compulsory for
all schools? I Yes I No
(OX MM OF MW MHUUOLXC O OXPFR Y B A X 2AR2 w3 Y2dFe & o
dPMb2? u
Twddge
5. Genderequality:
pl ball yYe
a. Do you think that some subjects in school should be fixed for girls only? 3
Il Yes I No
COX K oF Mg MUpFE C ¢ O oS Ysybject) wj FEROMb il ¢& B w R X MY
Y2a&X @Y
Twddge

b. Does any family decision be made by the father/husband/elder brother only? 5
Il Yes I No

QXK oF Mg MUBFO2XNCREK Mo XM 2 0] FEENR R EHc2n Mbht
pPUOoObREY o
lwdd g2
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c. Do you think that girls should Herbidden from doing some outdoor hard working jobs?
| Yes I No

QXX FMEMUBF Mbp@MORn wHE CMAMh C DT M biwFRp Y Mo
XCHWY a X @Y

Twddge
d. Do you accept the idea that women should do the housefookdonly?
| Yes I No
(QX K dMygmhppFMbm@klHE o 2 miXn mb Y@ & @'Y
l wod %2
e. Do you like the idea that families prefer sons over daughters in all respects? 5
| Yes I No
(QX X FEMEMUQEHCRMMbp dlooms pEwa CP ¢ o bRPY
lwdd g2

6. Human rights:
FeycC2Xwoah

a. Do you think that higiguality education should be given to urban people only?
| Yes I No

QXK FMgMumF W) FROMEIBA YIbM PIAF 2 MY B Ay 6TV 2

I X @Y
Twddge
b. Do you like the idea that terrorists should berilated injail? T Y e s I No
CQX¥ W oFMwmharpl 91 2UWERB WoWe B »nF /B2 Yu(FpMYo M 2
W «?o
Twddge

c. Do you think tlosevery poor students should get the same attention from teachers?
| Yes I No

(QX M F MW MUBFE QX wMBECIAR YR BRAOMG B @ Y MEF 2 %
FMy 2 MR PY
Twddg2
d. Does anyone in the country be refrained from following his/her own religion?
| Yes I No

(QOX K oFMygMUpEF( Fe2Mbd MPplaewie] YRE Y WFQB ah 2
p Y MXoy Cobi¥e X (P'Y

Twddge
e. Should anybody be punished for his/her own choice of political thought? 5
| Yes I No
021 MadY2KR KT WM2T O XYb 2w B2 ®rp o bR PY
Twddge
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7. Peace and newiolence,
22 VDHYYX wg Ye

a. Do you admit any type of violence in school irrespective of their nature? 5
| Yes I No
(Q¥ K FMaMUYF W2 » X ¢ MpIvEIWE &1 WY S ViRlpH 1
Wwdh e x ey

Twddge
b. Do you forgive your opponent if fghe repents afterwards? | Y e s I No
(OnCREXYORYXPpoMIARY] YHh YZWYMDXE X o'Ye MBF 2
oUM@y
Twddge
c. Do you think that your opponent should get a good lesson from somewhere else?
| Yes I No
(OX K FMEgMUER O 28X YOPo2mPDI 2 Weg Y moX yXyade
Q2®
Twddge
d. Do you think that utilizing young children factories as child labour is appropriate?
| Yes I No
(XFREQX K OFMOGMUPFO4-02UT M D MBIKF & wm WJWOT wa U
oOURj BEXF | € Twddge
e. Do you have the courage to accept defeat for the sake of péade@ s I No
COn2ko32Xb i YU 2iph vy o bRMUPH W2 YW
lwdd g2

8. Climate change:
T4 CaXXjn <Yy

a. Do you know the reason why our climate has become pretty different than before?
| Yes I No

poR FeMph CIKMCYMHYZ QXK d 2MRAA WO K2

b. Have you noticed that the daytime temperature is increasing in summer?

I Yes I No
COX W os AoMUM@Rb 0 KXo 2XMpsM WB OF & M UYe 4 wgXho @2 M U
CedMmw Twddge

c. Did you know that the decreaserain and increas@ drougt in some parts of the world
is the main reason for deforestation? | Yes Il No

LOX KA 2Mmwhe B 2SI U PEFCH X ced MOu | 2 MR
Twddge
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d.

Do you agree that melting of arctic ice is the reason for the submersion of some islands?

I Yes I No
COXHd 2MmpypF e BE/l obx §&ru MF 2 0 o2 i ¥ Beo eg Q
BOLF 2 \PA Twddge

Did you know thatheincreasing number of cyclones and thunderstorms are the result of
increasing global temperature? | Yes I No

(OXWoi MW CCAKUR OF T®DO o > X YWRAIGKO mAYl 1 32
CeUdmw fwddsge

9. Environmental sustainability:
pLoUNXUMCT

a.

Do you believe that smoke emitted from industries and motor vehicles can cause severe

damage to our world? I Yes I No
(OXHMOXCHBMUBEFX AV CIF 21 C @ Ymdy vpBY2LSFhem K& M Y U
Feuedsvumdamhu Twddge
Do you knav that solar energy is more suitable for a sustainable environment?

| Yes I No
QXK d 2mp)p WYr 1 poOw UMX 1M Cimpd X ww2 B o

l wod %2

Is it good for a field to grow the same crop every year instead of different crops?
| Yes I No

vorxobP X331 PEWAX CYXqg sy 2ah g why no Waspa2aameamy 2

Xea Twddge

Do you think planting trees is essential for a better life? 1 Ye's I No

(QX K F Mg muge My 2ic @MpES Q Minhd 2w2 v MM B2 F Jb
Twddge

Is it good to use more insecticides to produce a laogeneof crops? 5
| Yes I No

e XwogWs HO2 oMy CHPla o U ¥ 27T W 2 ME@
Twddg2

10. Human survival and wellbeing:

Fa2unjMowwp Qe 2
a. Do you think that human webleing is more important than their survival needs?

I Yes I No

QXK F Mg MUPFF 2y | MM D Cp2 02 Mo wp C YMew @ mb
PCXPCH2Y /b Twddge2
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b. Do you think that highyuality air, water and food are the owlyntributing factorso_

human survival? | Yes |l No

QXK FMEMUEF W] FRO T2RRYK Tt 2R K | mAMLY 2 1

i N2 UIYIFQ2 ¢?2 i Twddge
c. 6Ment al heal th i s not esse@tial fo[ human s
| Yes Il No

FeujiMARMpOYRewRed 2 XM DE U waF BX K ® o F 'Y
Twddge2

d. Do you think that population size, culturarms, rules and regulatisnan affect human

wellbeing? | Yes I No

{OXWoF Mg MugFi yWI T 8@ MUBKRYo { 2By W CEybF
ceukFanj Wpgrc@mMIMeo 2MeE A M 8 GmM2 Qu)MoS 2X G WM 'Y
O2M@u Twddge

e. lIsit necessary for a child to remain safe, healthy and achieve better wellbeing?
I Yes I No

PXVYED M2AMPOWIOT I Ty XM MOIMEYDr | /B 6 T|Y
cM@Mb2TNEQOXEME MUKEG Twadge

11. Sustainable consumption and production:

pULoUnS du HO2¢
a. Did you know thatheuse of any product or service should be kept to its minimum for

the sake of sustainable consumption? | Yes Il No

(OX% 2MEwp P OoWn' bMitk DF Mo DWEBD WS AT WRW F'Y
naet WY Twadge

b. Do you like to produce more crops by using huge amounts of artificial manure than
producing lessvith natural fertilizer? | Yes I No

IOXMOFMYGMUBR20oP WERIC wWaMo FiI HO2 ¢ p oty 6 QR U

COC YUK 9 WY hO2oh@mba? u Twddge
c. Do you agree that oOconsumption of | arge amc
negativelyodo? | Yes I No

IOX WM owoFYfeXwEeitUpohpewti 4 C29j0Mp X YC@QACT
04 MT fwddge
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d. Do you agree that increasing the consumption of any product by an individual will affect
the sustainability of that consumption (i.e., availability of that product)?
I Yes I No

QXKW OFYF(Fugo2pndp WCRAC W2 X hivid WRPY S
CeWTRAXH OO @ WC@a0 P2 Xx&uwe T wdd %2

e. Do you agree that Okeeping our c sumption
I

on
future? |l Yes N o

(QX¥XwoFPFIB®2MPHYT cXCAIMNYAYOE WCRUC WEWKE ¥ H
NMW2E @ PMb2d N Twddge
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Annexure-5: Teachers questionnaire

®
Name of the teacher: Gender: M/F Age:......... years
Name of the school: Category: ..........
Address of the school:
Location of the schooli Ur banl Rur all Re maea e
Type of school: I GovernmelhtPrivate

Date of interview:

&
CCYX %@L X KA X 0 BY

1. How manystudents do yohave in your school? .........
(OnevMpaodoasupk 29w  .........

LOn2MPRO DTDAB YV MIEER 202 X 5 0@ M OR W
CoMo Ml T: X eC2X L WeMDLE é .c uj QA é .

3. What is the maldemale ratio of the teachers in the school?

{On2MPROOT DA M MBR DD 4] QR
O] MIACEEECEUAPAGEE . e nj QX% . .

4. Do the boys and girls have equal opportesin school in doing different activities?
Il Yed No
(QuaMPRO SIS EF /o F MHUF2W) MP2B 6
l ywdes I »2

5. Do you think that théeachersare always unbiased while evaluating students in terms of their gender?
Il Yed No
CORCHEMXZACY B $GW@hIhAMA 3P wmd p F Mbg Mb&X WS WF b
Yyhvwyawd g
Twd2s 1Iye
6. Do you think that the national education policy has given equal empbésigh boys and girls in
terms of their education?
I Yed No
(On2hmMY 2YEBRAC Y oXfMe M Mg MBPOOA@Y YF 2y CX ¢ M MW
Twdes Ine
7. Do you think that the boysd and girlsé school s
material) from the government?
IT'Yed No
{OUHM X 245mC2XXEd 25 W wa @ele Y MYF 2 ¥ ¢S WMoy 2 hed
p G Uy Xlm@o P2k @
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Twdas 1Iye
8. Do girls have equal rights to study any subject in school compautsays

I Yed No

(OneMhp Qo OBwMb FWMIOF Mb Mo X @AEHA CHYF CenX wo X @
Twdas 1Iye
9. Did you have any skilkbased training/seminar on health issues (e.g., €®jdHIV-Aids, etc.) for
the secondary level students during the last 2 years?
IT'Yed No

(Ou2MERLO SdVN bAWMMIAL Y ibm o 2 WA Y2 X ¢ KO KD AWK 3AY
(eFFpoc¥&P nuin¥qély YORWMb2iohgvb i@
lw32S 1Iyue
10. Did you have any training/seminar for the students on sexuality education during the last year?

I Yed No
VYVO COMUOUMER ¢ 304 M2 AKX A X A3 @B A2 Y kbmdgho 2
PXIAY M 2UWgE Mb 2o gmb i @

Twdas 1Iye

11. Do you have any yearly plan for implementing human rights education for the students? (as per
UNGA Resolution 59/113) (Such as, holding seminars, meetings, joint celebration, observing
national and cultural festivals, etc.)

T Yed No

(On2Mp R PBEIA2Y Y H YW pg&eghp umi 2X 4 WML | 51 503 Y It
FeyCeXneer) s@r WENC2bmmPky WX FWeF i ¥F 202 YER
(b1 Jbe X'YoVUS URKEYo | HWR YOBORGoM)D c 2 WX Q Ve 0 Y{nvuX &
Twdas 1Iye
NB:1 QuyupvS 0 61 W@ M4 2 o iYm C
12. Do you have any yearly plan for implementing environmental education beyond textbook exercise
for the students? (Such as holding seminars, meetings, joint activity, and or observing national and
international days, etc.)
Il Yed No

(On2MF RO ITDMR Y PR KO OfF njo 3o NP EI MEPA22 1 € 2 k) wIph
POCKREXPAH o YpF Fy WX FURIBD2UCKE) S2WmiplE l0VF /TWFRI
i 2YERB b /b2 KGR &1 'Y D huduX @

Twd2s 1Iye

NB:1 QypvS ¢ 61 W@ M5 2 o iym €

13. Do your female teachers receive equal opportunity in school administration or training?

I Yed No
(Ona2MBROOZ2UPACHE ¢ @™ Y X5@RIARPY B0 MB W UF 2 %
Wj mpeya

Twda2s 1ixe
14. How many activities of the following have been taken in your school on the following thsuleg

the lasttwo yeas? (tick as many as needed)
Il Yed No
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LQu 2P ®o S8 nmjsn My H X XX moe2F /SENClMHhMMF 21 3
pPAMDO & YK )1
waes Ine

I

a. Environment protection activitid X 1 Uiz Aore F /B F 5

b. Health protection activitieV 2 HUp M A2F /B F g

c. Civil rights activities (in the matter of peace and wimence)[ 2 v XeMBwW o SR Wb
WX wgo¥g PF °

d. Appreciation of cultural diversitplU@KIEYo € » | el@wmh 21 1 5

e. Sustainable development through cultural divefdlig¥iXYo C ¢ X O :iEpgk WT0 ¢ Wn
| rbr2fF BF

15. How many seminars or discussion programmes were taken by the school on the following issues
during the lastwo years?
COu2M¥ A 38 ¥pjsnw MPog H X "X IFoMExr @ WX F R8N 2P g Wb i »
ongmMbMw )
a. National and international tradifig 2 Yo B b 1 /b2 Xk Yi 2 9o

b. Development in international communicati@hb i /b2 ¥ a2 v 2om fFr'ahy
5

c. Human trafficking[F 2 ©@e yj2 « 5
d. Human rights educatidir 2 ® ¢ 2 XupdfiEh 5
e. Respect for diversity and tolerandg2 F 2 ®ICK ¢y T wu s Y
f. Inclusivenes§ll2 F 2 @ICAH 6 ObL cdd] 5

16. What activities are taken by the governmenngintain sustainablgevelopmentpAt least five
national activities need to bedertaken to support this issue]

pvolWn bypReu2C Ky 1wmABu o o o 2F I EY MU P@MXT 3
Vi n8FOMB2SyUa¥YoRBr /FEYU@Mb2) K
a. Continuation ostudentsn school[X C ¢ S X PMB Y b@ & B ¢ 2<% bRt 123
vepYo F JHY> X ¢ g
Enhancingquality of educatiofX 2 A& R m u 2a' R > X Y g
T e a ¢ llevelopreenprogramme$X 29 o m@pH'YRr bg2F /P E
Child friendly environmenin school[X € ¢ 3 X DM § 3T XM MG BK W
Raising awareness on protecting environniérk M MW g m olfim @ Y uGSNedo ™
8

® o0 o

f.  Educating children witllisability through inclusive educatidis b ¢ F%0c X 242 1
F2udHUAFYcyd M¥»PBFR 5
g. Addressing COVIB19, SRHR, HIVAIDS, etc. issuethroughcurriculum Q2 @3 Y M F 1

IMY 2RO 2XERPT u M2 PN PYIN¥qe W YIIEPv@F P F
)

17. Does the National Education Policy contains the following issues:

T 2Y&BA2y XYMt o 200G xH cbwymb Mg QX ilE Mg M 17y
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a. Global citizenship aspecf® ¢ %2 v X 1 oGPty 2 g
Education for sustainable developmfmtd o W bmiu i X 242

c

Culture and diversitjli &Y o W2 F 2 @ICK P O3
Non-violence[WX wg 'Y

Inclusion[W2 F 2 &iCA $xar MY 0 £ b gdbd]
Student assessmdit 9 1Fp 4 32 by

~® o0
[oZ e I e N e N e

18. What are the following aspects that our national curriculum could successfdigsso far?

i2YaERaA2YMEMmaHo 20€C ¥H cEbwMb MG QX I Mg M U

a. Promoting norviolence in societyWF 2 X wg YRR 5

b. Adopting social coherend&y2 F 2 @Yl ay Jj M 2 8

c. Accepting cultural diversity in schofik € ¢ 3 8&KIEYy o W2 F 2 ®iCK Y M@jIBe
5

d Tol erance to ot HEgdRX/BULIPIMwyowny®@ f ai t h
5
e. Understanding human righits 2 1 € 2 Adlo2U g
Knowledge of gender equaliff 4 t WFoWe2 UFop fi2 ¢ 2 g
g. Sustainable developmejt 0 o Wnr' bhx g

-

19. What types ofraining have youeceived from the government to develop your teaching capacity
regarding Global Citizenship Education (GCED), Sustainable development and environmental
protection?

pux @y O Mi wEREP((CT X WneXtdo Wiy by C DX MW) HGRX o Py 24
X2AS2WHIFARY X Co NP QX X ympla 2 M P 3ANMU 0 2 MAt2up YMO
POMb RMwH ~

. Global Citizenship EducatidiX ¢ 32 v X o3P 2
Sustainable Developmefg 0 o Wnr' bx
Environmental protectiofQ X 4 MW 9 Y
Inclusive Educatiofic b ¢ 3 JbO €XFpf2o
Gender EqualityX 4 /p i b alJF Y2

Student assessmdit 2 tFp 4 32 by

~0 o0 oW
(o2 BN e N e e e e

20. Please mention at least three points about how SDG4.7 can be implemented best in Bangladesh.
(On2RMX 2] 4 2wliMBORWYM S R OFERLMEL M OM T Y Wi Q2% 1D
o »
a.
b.
C.
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Annexure-6: Participants of Sub-national Level FGD

e District Education Officer
e Two Upazila Education Officers (one Male, One Female)

e Two Head Teachers (one Male, One Female)

e Two Assistant Teachers (one Male, One Female)

e Two NGO representatives

e Two community representatives
e One BANBEIS official
e Uparzila statistical officer

Annexure-7: List of Participants interviewed and contributed through
(KII/FGD/SC)

SI. | Type of Institution Name of the Institution Respondent/Participant
No.
1. Ministry Ministry of Education e Secretary SHED or representative
e Secretary TMED or representative
e Additional Secretary Development
e Other relevant officials
2. Ministry of Planning e Dr. Shamsul Alam or
Representative
3. Ministry of Youth and Sports | ¢ One senior official from the
Ministry of Youth and Sports
4, Directorate and other | DSHE, DTE, DME, BANBEIS, | e Director General or Representative
important institutions | BNFE, BBS, directorate of
youth
5. NCTB, NAEM, BEDU, | ¢ Head of the institution or their
Education Board representatives
6. Strategic Institutions | National Skills Development | e Chair or representative
Authority (NSDA)
A2i e Anir Chowdhury or representative
7. UN Agencies and | UNESCO e Mahfuza Rahman
Development e Shereen Akhter
Partners UNICEF e Mohammad Mohsin
e Igbal Hossain
UNDP e Any suitable representative
ILO e Do
UN Women e DO
ADB e T. M. Asaduzzaman
World Bank e Nadia
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EU

e Fahmida Khatun

UKAID e Representative
Global Affairs Canada (Any four)
Civil Society | Academia, Think-tank, | e Dr. Mostafizur Rahman (CPD,
Organisation researchers, NGOs (national Citizens Platform)
and INGO), large service | e Rasheda K. Choudhury (CAMPE)
providers,  civil  society, | e Dr. Manzoor Ahmed (BIED)
teachers, parents, students, | e Dr. Atiur Rahman
school management | ¢ Dr, Safiqul Islam (BRAC)
committee

e Principal Quazi Faruque Ahmed
(Teachers Leader)

e Dr. Sayed Shahdat Hossain (ISRT)

e Representative of School
Management Committee

e Representative of Parents

Civil society working
with specific groups

Organisations dealing with
Special Needs

¢ Noman Khan (CDD)
e Mathura Tripura (Zabarang Kallyan
Samity)
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